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Introduction
School districts across the country are working to address systemic inequities that persist in
school systems. Systemic equity i1s defined a

individuals habitually operate to ensure that every learimewhate\er learning environment

that learner is foundhas the greatest opportunity to learn enhanced by the resources and
supports necessary to achieve competence, excellence, independence, responsibility, and self
sufficiency f(8aoott, 2063 Acorhmitmentdo ehsuré sysiemic equity requires
that school districts continuously collect, analyze, and evaluate all aspects of the educational
process through an equity lens. As such, research indicates that comprehensivgang on
equity audits a essential to ensuring educatemuity (Hanover, 202@; 2020b).

Although the Pennsbury School District (PSD) has demonstrated efforts to ensure educational

equity and excellence for all students over the years, the District had not previously coaducted
equityaudit.1 n July 2020, the Pennsbury Board of Sch
Director of Equity, Diversity, and Educati@md charged the Equity Office with coordinating

and guiding all district efforts to define, understandesssfoster, and cultivate equity among

the districtds st udenmemberdAavitalstepigensusngaf f, and
educational equity entails conducting an equity audit to assess the current state of the district in
relation to its ideal ste.

Equity audits are intended to help educators understand the inequities that exist in their district

and schoolsdentify gapsn practice,and inform the development of systemic solutions

(policies and practices) to address them. The PennsylRapartment of Education (PDE)
defines equity as fAevery student having acces
the right moment in their education across race, gender, ethnicity, language, disability, sexual
orientation, family backgrounand/or family income PQE, 202). The PSDEquity Audit was

conducted from August 2020 through February 2021.

The purpose of this Equity Audit was to identify the common causes of inequities that exist in
the PSD.This report represents data collectexin stakeholders, includirgfudents, parents,
faculty, staff, administrators, and community membdrte audisummarizes current progress
andidentifiesareas of growth pertaining to educational equitiie findings of thePSDEquity
Audit outlines spcific goals and recommended actions based on the data reviewed.
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Methodology: What data werecollected?

Research on educational equity audits indicates that there is no universal framework for
conducting an equity audit. Historicalgquity audits in K12 school districts were mandated to
ensure compliance with nahscrimination civil rights laws and measure state and federal school
accountability. However, these audits failed to provide school districts with tangible information

to understand how to best address the needs identified in such audits. More recently, research on
equity audits suggests that a more comprehensive approach to educational equity audits is
needed to support systemic equity reforms.hén201%ext, Culturally Responsive School
LeadershipKhalifa outlines four main areas of focus for comprehensive equity audits:

1. Equity Trends: an examination of district data across schools, programs, and groups to
understand patterns of and differences in student equity.

2. Survey Data: a series of surveys to stakeholders about climate, culture, engagement and

other school related practices.

Policy Analysis a critical analysis of policies that may contribute to disproportionality.

Culturally Responsive Curriculum, Pedagogy and Leadership an examination of

curriculum, instruction, and learship practices (Khalifa, 2019

> w

In accordance with research on educational equity practices, the PDEsasthBquity Pillars

of Practiceto guide school districts in addressing eational equity. The Pillars of Practice

represent a comprehensive set of components, best practices, and models to promote intentional
equity within school systems. The following six Pillars of Practice are outlined by PDE:

1. General Equity Practices: How can our educational community consider global
equitable practices in our specific context?

2. Selt-Awareness: What is the role of educators, stafir more broadly YOU in shaping
the educational community towards greater equity?

3. Data Practices: How might our educational community use our own specific data in
order to drive equity efforts within our community?

4. Family/Community Engagement: What is the role of the educational community
beyond the school in driving educational equity efforts?

5. Academic Equity: How might what we teach, practice, and enforce shape educational
equity? How are we providing academic access and opportunity?

6. Disciplinary Equity: Does our system of discipline reflect equity among all student
subgroups? (PDE, 202}

To understand the whole experience of the distietia weregathered in a variety of areas.

VictoriaBer nhar dt 6s (2018) Cont i nuoMesussohDam | | mpr o
Framework were used as guiding tools in the data colle(tem Appendix B) The multiple

measures of data include four major types of school-d#eographic, perceptions, student

learning, and school process data. Each of the four types of data can provide valuable

information, however, enhanced levels of analysis and uadeliag can be obtained from the
intersections of the data sets. When used together, the four types of data yield vital information
needed to improve teaching and learning (Bernhardt, 2018).



Pennsbury School District Equity Audit Report April 2021

Additionally, PDE aligned their six Pillars of Practice wit,eeommended comprehensive

equity audit tool developed by the MAtlantic Equity Consortium (MAEC). The MAEC

Equitable SchoeEquity Audit contains seven equity areas that assist schools and districts in
identifying areas of inequity through a systemsleAfter review and analysis of best practice

for conducting comprehensive equity audits and continuous school improvement, the PSD equity
audit process was conducted based achandthee i nt e
PDE recommended MAE audittoo] i n conjunction with Bernhard
Datato fit the needs of the districBoth quantitative and qualitative methods were used to

complete thd>SD Equity Audit Data collected and analyzed for the audit included existing

student records and survey daféhe guiding questions, process, and data collectedrnplete

the PSD Equity Audit areutlined below.

Guiding Questions
Two essential questions guided the process of the PSD Equity Audit:

1. Are there patterns of inequity based on demographic factors that exist in the data being
analyzed? If yes, in what areas and for which students?

2. What system practices or policies are helping/hindering equitable opportunity, access,
experience, and achiement for the student groups identified in the data?

Equity Trends: Trends were examined to identify disproportionality in student outcomes. Five
years 2014-2015; 20152016; 20162017; 20172018; 2018019) of existing achievement and
enrollment data we collected and analyzed to understand types of equity gaps in achievement
and opportunity among student group®ur yearsZ0152016; 20162017; 20172018; 208

2019) of existing discipline data weegamined tainderstand the discipline gapBhe equity

trends examined in the PSD audit are listed below:

6 Achievement Gap academic disparities and/or differences between groups of students,
as indicated through variances in academic indicators such as test scores, grade point
average and graduatiortea.

o State Assessment Data: Reading & Math PSSA and Literature & Algebra |
Keystone Exandata wereanalyzed for students in grade8 and 11.

6 Discipline Gap patterns of differences in behavioral outcomes and types of disciplinary
responses across demographic groups.

o Office Discipline Referrals (ODR) and Suspensions for students in graties 6
were analyzed.

6 Opportunity Gap disparities in the delivery adducational and extracurricular
opportunities, funding, and other resources between and among different student groups,
leading to different academic, extracurricular, social, and economic outcomes for
students.

o Student program enroliment data in thedwling areas were analyzed: Special
Education, Gifted Education, Advanced Placement, Honors Couls€sade
Math Course, and Matriculation te @r 4-year College or University.
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To understand disproportionality between student groups, risk ratios were calculated for Equity
Trend areas: Achievement Gap, Discipline Gap and Opportunity Gap.

ARi sk ratios represent the I ikelihood of an
to a compariso group. Risk ratios are calculated by dividing the risk index
of a group of interest by the risk index of a comparison group. A risk ratio
of 1.0 shows that the risk for the two groups is equal, whereas a risk ratio
greater than 1.0 is indicative of ouepresentation, and a risk ratio less than
1.0 is indicative ofndanderrepresentationo (

Survey Data: Surveydata werecollected in January 2021 to assess a fourth type of equity gap.
TheExperience/Sense of Belonging Gagpthe disparityand/or differencédetween groups of
studentor other stakeholder groupss indicated througberception data of school climate and
culture. Survey instruments were administered to students in gra@i2sa®Pennsbury High
School, all k12 faculty, as wikas PSD parents to understand how the various stakeholder
groups perceiwkthe school environment relative to equity and inclusion.

Policy Analysis To assess the impact that district policies and procedures may have on equity,
PSDcontracted witithe Equity Literacynstituteto conduct a policy and document analysis of
all Educational Program School Board policies and the Student Code of Conduct.

Culturally Responsive Curriculum, Pedagogy, and Leadership District and building

leadership complet the Inclusionary PracticeSupport for District Change Sessessment

from the Washington Association of School Administrafdlsvak, 2019 to understand

strengths and needs relatedrtolti-tiered systems of suppddr inclusive practices, cultultg
responsive curriculum, pedagogy and leadership. In addition, a group of 23 PSD stakeholders
also competed the MAEC Equitable Schoeglquity Audit to establish a bdsee of equitable

practices in the district.

PSD Audit Participation

The PSD Equity Audit was conducted internally, under the direction of the Director of Equity,
Diversity and Educationin an effort toensurea comprehensive audit and limit assumptions
regarding the data, adad group of stakeholders participated indghjaity auditprocess.A

District Equity Leadership Teammpmposeaf a diverse group of students, parents, faculty, staff,
administrators, and community members was established to guide the work of the PSD Equity
Audit. The team met throughout the year to define equity and develop an educational equity
vision for the dbtrict. As equitydata weregathered and summarized, the District Equity

Leadership Team reviewed the various data summaries, discussed patterns of inequity observed
in the data, identified root causes of the disparities, and set goals to addregzaititgedis

Participating Group # of Participants/Responses
District Equity Leadership Team 29
Inclusive Practices SeAssessment 37
MAEC Equitable SchoeEquity Audit 23
Student School Climate & Sense of Belonging Survey 999
Parent/Family Engageme&itSchool Climate Survey 2,378
Faculty School Climate Survey 612
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The seven Equity Areas identified in the MAEQuitable SchoeEquity Audit were used to
guidetherecommendationsf PSD Audit.

1. School Policy-Al i gned t o PDEOGs Gener al Equity Prac
2. Schml Organization/Administration -Al i gned t o PDEOGs Gener al E
3. School Climate/Environment-Al i gned to PDE6s Family Engag
Equity

4. Staff-Al i gned to PDEOGs Gener al Equity Practi c:
5. Assessment/PlacementA | i g n e d Data Prdeteds/dademic Equity

6. Professional Learning-Al i gned t -AwaRbDeBsiGenerd@ld&duity Practices

7. Standards & Curriculum Development-Al i gned t o PDEOGsSs Academic

(PDE, 2021; MAEC, 2021
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Demographic Summary: Who are we?

Current Context

PSD is located in southeastern Pennsylvania and it encomf@assasinicipalities in lower
Bucks County:Yardley Borough, Lower Makefield Township, Falls Township, and Tullytown
Borough. PSD student enrollment is approximately 10,00@ansiss of ten elementary
schools (K5), three middle schools{®), and one high school{&) with two campus

buildings.

The data tables belodescribe the demographic composition of PSD professional staff and
students.Thecells shaded in beige indicatelecrease in the data relative to the 28045

school year; cells shaded in green indicate an increase in the data relative to t8@1214

school year. The white cells indicate performance that is constant or equal to percentages in the
20142015 schooyear.

Table 1: Professional Staff Demographics

Race/Ethnicity 20142015 | 20152016 [20162017 | 20172018 [20182019 | 20192020 [20202021
American Indian/Alaska Native 0.1% 0.1%; 0.1% 0.1% 0.1% 0.1% 0.1%
Asian 0.5% 0.4% 0.4% 0.4% 0.4% 0.7% 0.5%
Black/African American 1.1% 1.1% 1.1% 1.0% 1.2% 1.2% 1.4%
Hispanic 0.3% 0.3%  0.4% 0.4% 0.6% 0.7% 0.7%
White (Not Hispanic) 98.09% 98.19%9 98.099 98.2% 97.79% 97.4% 97.3%

Total 100% 1009 100%  100%  100% 1009  100%

Table 2: Support Staff Demographics

% Support Staff 20142015 (20152016 [20162017 |2017-2018 | 20182019 | 20192020 | 20202021
American Indian/Alaska Native 0.0% 0.0% 0.0% 0.2% 0.1% 0.1% 0.20%
Asian 0.7% 0.6% 0.6% 0.8% 0.8% 0.5% 1.00%
Black/African American 1.8% 1.5%) 2.6% 2.8% 2.8% 2.8% 3.40%
Hispanic 0.0% 0.8% 1.5% 1.7%) 2.0% 1.8% 2.40%
White (Not Hispanic) 97.5% 97.199 95.29%9 94.5% 94.3% 94.8% 93.10%

Total 100%9 100% 100%  100%  100% 1009  100%
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Table 3: Student Demographics by Race/Ethnicity

April 2021

% Students 20142015|20152016{20162017|20172018|20182019|20192020(20202021

American Indian/Alaska Native 0.2% 0.2% 0.29% 0.29% 0.29% 0.30% 0.20%

Asian 6.1% 6.29%4 6.5% 6.59% 6.699 6.3099 6.80%

Black/African American 6.2% 6.299 6.5% 6.4% 6.4% 6.50% 5.80%

Hispanic 43% 4.7% 4.9% 51% 5.894 6.50% 7.10%

Multi-racial 46% 5.1% 5.4% 55% 5.9% 6.209% 6.60%

White (Not Hispanic) 78.6% 77.59% 76.59 76.294 75.29% 74.20% 73.50%
Total| 100% 1009 100% 100% 10094 100.00% 100.009

Table 4: Student Demographics by Economic Status

*Based on qualification for free and reduced priced meals

201415(201516|201617|201718|201819
Total District % Economically
Disadvantaged* 19.59% 23.89q 24.899 26.1.99 25.2%

Table 5: Student Demographics by IEP Status

*2019-2020 data is included for IEP status only based on recent PDE Cyclical Compliance Monitoring

201415 201516 201617 201718 201819 | 20192020*
Total District % Special
Education 18.8% 18.5% 19.2% 19.4% 18.9% 21.69
Table 6: Student Demographics by Gifted IEP Status
201415 | 201516 | 201617 | 201718 | 201819
Total District % Gifted Education | 6.6% 7.2% 7.3% 5.9% 5.7%
Table 7: Students Identified Bsnited English Proficiency
201819 201920 2020621
Total District LEP # of Students 211 237 220
Total # of Languages 22 22 22
*Top three languages spoken in each year listed were Spanish, Polish & Russian.
Table 8: District Graduation Rates
201415 201516 201617 201718 201819
Graduation Rate 95.8% 96.9% 95.9% 94.8% 94.4%
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Background: Where have we been?

PSD is committed to ensuring a highality educational program and fostering an inclusive
environment for all learners. PSD is a school community with anagclition of academic
excellence and strong character. Below is a brief list of PSD highlights.

(0]

PSD earned the distinction of a National District of Character in 2015 and again in 2020.

I n addition, al/l 15 of t MSate énd National Schodlof i n d i
Character recognition in 2015 by Character.org in Washington, MdZe recently,

seven of our schools earned the distinction again from Character.org in 2020 and the
remaining District schools are due for reevaluation in 2021

In 2019, Pennsbury High School was ranked by U.S. News and World Report in the top

15% of high schools in the nation.

In 2020, Pennsbury High School was ranked by U.S. News & World Report to be among

the top 200 high schools in the Commonwealth.

IN2020, nine of the Districtds El ementary Sc
i mpl ement ationo of Positive Behavior I nter
Pennsylvania Positive Behavior Support Network.

While PSD has a rich tradition of academic ®8s; patterns of racial and economic inequity

persist within the districtin the process of striving for continuous improvement and the life

long success of all students, PSD has demonstrated its commitment to equity and excellence over
the years in théollowing ways.

M The school di st

rictés mission acknowl edges
the PSD values emphasize the Ainherent wor
i mportance of a Aculture of caringo to fos
The20162019P SD Compr ehensive Plan established a
Success of Each Childo to advance student
ensuring interventions via a Mulfiiered System of Support (MTSS) framework to
address the divergearning needs of all students.
I n 2016, PSD established an Excellence & E
environment for equity and promote inclusiveness and responsiveness for ALL (Access
to Learni ng aThataskferca doekedstchads he fdllowing goals:
0 Selfassessment through data collection
o Join and patrticipate in the Delaware Valley Consortium for Excellence & Equity
in partnership with the University of Pennsylvania
o Examine hiring practices through the lens of diversity eoaity
o Provide professional learnirigr the administrativéeam through a book study of
Cultural Proficiency for School Leaders and consultation services with experts in
the field
In 2016, PSD adopted Policy 253.TransgendeandGender Expansive Studsrio
ensurea safe, supportive, and inclusive learning environment for all students.

10
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1 The20202023PSD Comprehensive Plan established a
mai ntain programs and strategi esincludegdat wi | |
strategies focused on the expansion of social and emotional learning; specific action steps
related to equity were as follows:

o Create a professional development plan to build social awareness and cultural
proficiency of all professional and suppsetaff to support equitable student
outcomes.

o Examine achievement, discipline, and school process (program/course enroliment,
tracking,Program ofStudies, prerequisite criteria, etc.) data by demographic
groups to identify inequities. Develop stepatluress the identified inequities.

o Continue the efforts to diversify faculty and staff to provide role models for
students K12.

Who are we? Overall Summary

PSD is a high performing suburban school district with a rich history of academic excellence and
community traditions. The student population is predominantly White and-opgédle class,

with growing trends of racial/ethnic and economic diversity. mythe past five years, the

White student population has decreased by almost 3.5%, while the HispaMalandhcial

student populations have increased a net of 1.5 % and 1.3%, respectively. In the same period,
Black, Asian, and American Indian/AlaskaiVe student populations, as well as students

identified as Limited English Proficiency have remained relatively consistent. The percent of
students identified as economically disadvantaged (ED) has steadily increased from 2015
(19.5%) to 2019 (25.2%).

The professional staff is also predominantly White and the professional staff has remained
relatively constant, 98% to 97% White, over the last seven years. However, the professional
staff data does reveal an incremental pattern of increased divétSibyhas made focused

efforts to diversify the workforce through recruitment efforts, attendance at job fairs, and the
development of college and university partnershifise net increas professional staff of

color was .7% from 2014 to 2021Further,since the 2012018 year, the number of professional
staff of color has seen a 58% increase from 11 professional staff of color 2@08 70 30
professional staff of color in 2028021. During the last three years, about 18% of new
professional staffines were people of color. While the overall representation of teachers from
diverse backgrounds remains an area of needed focus, PSD has seen some meassirable gain

Similar to the professnal staff, the support staff also predominantly White. Howewn during

the past seven years, the support staff is slowly increasing in racial/ethnic diviersitg.2017

2018 school yeahe support staff was composed of 97.5% White staff and 3.5% staff of color.
Over the past seven years, the number of suggafftof color has steadily increased; as of the
20202021 school year, about 93% of the support staff was White and about 7% were people of
color. This indicates a measurable increase in workforce diversity.

11
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The overall success of the PSD has illatstd consistently high graduation rates that average

95.6% over the five years studied. The percent of students identified for Gifted Education

services has decreased by just under 1% during the period studied while the percent of students
identified forSpecial Education services has minimal net change from 2015 (18.8%) to 2019

(18. 9%) . However, data examined in conjunct
Compliance Monitoring indicates that the percentage of students identified for Specati@duc
services increased to 21.6% for the 2@0D20 school year.

12
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Equity Audit Data Summary: Where are we now?

Equity Trends

This section of the report summarizes the data collected during the Equity Audit process and
provides an overall summary of each data set. The section begins with a summary of equity
trends related to student achievement, discipline, and opportunityeqitg trends are

followed by a summary and analysis of survey data collected to explore patterns, equity, and
inequity in school climate and student experience. Finally, a summary of school process data
including a policy analysis, as well as an exartamaof culturally responsive curriculum,
pedagogy, and leadersHgdlows the survey data.

Achievement Gap

An achievement gap is defined as persistent unequal academic outcomes across demographic
groups. To explorpatterns of achievement inequity baseddemographic factordyé years of

state assessmetidita wereaanalyzed. State assessmaaiia wereexamined for students in grades
3-8 and 11. The following state assessments were examined in this study: Reading & Math
PSSA and Literature & AlgebiaKeystone Exams. In the data tables that follow, cells shaded in
beige indicate underperformance relative toAlestudentcomparison group within the data set,
while cells shaded in green indicate eperformance compared to tAd Studenigroup. White

cells indicate performance that is equal toAlleStudengroup.

*Other- Denotes students within the following racial/ethnic groupserican Indian/Alaska
Native and Pacific Islander/Native Hawaiian
* ED- Denotes Economically Disadvantagatiudents who qualify for free or reduepdced
meals
*LEP - Denotes students with Limited English Proficiency
4 Denotes an overall increase in achievement in theyfése period
‘ Denotes an overall decrease in achievement in theyéae period

13
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Elementary PSSA Achievement Data

Table 9: Elementary Achievement by Race (Grade®3SA)

April 2021

%Proficient & Advanced
2014 | 2015 | 2016 | 2017 | 2018 2014 | 2015 | 2016 | 2017 | 2018
2015 | 2016 | 2017 | 2018 | 2019 2015 | 2016 | 2017 | 2018 | 2019
Race ELA | ELA | ELA | ELA | ELA Math | Math | Math | Math | Math
Asian 95%| 90%| 93% 96%| 95% 79%  77%  88%  94% 4 90%
Black/African
American 47%|  48% 50%| 56%| 56l  28%| 24% 38%  39%| i 43%
Hispanic 56% 63% 64% 620 68wl 38% 36% 44%  54% f67%
Multi-racial 77%|  74% 75%| 69% 750 51%| 55%| 58%| 56%| f66%
Other* 44%| 60%| 100% 11.00% 2206 20%|  25% 1h00%
White (Not
Hispanic) 80%| 81% 80% 80%| 80% 58% 66% 69%  72% 1 73%
All Students 78%| 78%| 79%|  78%| fr79% 560 62% 66%  70%| f71%
Table 10: Elementary Achievement by Gender & Program (GradeBSSA)
%Proficient & Advanced

2014 | 2015 | 2016 | 2017 | 2018 2014 | 2015 | 2016 | 2017 | 2018

2015 | 2016 | 2017 | 2018 | 2019 2015 | 2016 | 2017 | 2018 | 2019

ELA ELA ELA ELA ELA Math Math Math Math | Math
Female 83%| 829 84%| 829% 11 84% 54%  59%  66%|  71% 1 73%
Male 7200 75%|  74%  74%| f74% 59%  65%  66%|  68%| 4 69%

ED 64%  65%  64%  64% 166% 41%  47%  49%|  55%| ) 53%
LEP* 300  39%  42%  47%| 4°6% 309  24%| 31%  44% f47%
Spec. Eq  47%  48% 49%  50% f49% 28%  36%| 40%  44% 1 45%
Gen.Ed| 919% 91%  90%  89% J89% 68%  74%  T77%  79% 4 80%
All

Students  78%  78% 79%|  78%| M 70% 56%  62%  66%  70%| f71%

14
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Middle School PSSA Achievement Data

Table 11: Middle Schod\chievement by Race (Grade8 ®SSA)

April 2021

%Proficient & Advanced
2014 | 2015 | 2016 | 201F | 2018 2014 2015 2016 201F 2018
2015 2016 2017 2018 2019 2015 2016 2017 2018 2019
Race ELA ELA ELA ELA ELA Math Math Math Math Math
Asian 90%| 92% 92% 94%f 95% 65%| 71%| 76% 71% f80%
Black/African
American 58%| 53%| 52%| 50% ‘46% 17%| 17%| 18%| 12% f18%
Hispanic 53%| 58% 56% 65%f54% 22%| 25%| 21%| 20% f26%
Multi-racial 70%| 74%| 67% 76%f 72%) 31%| 28% 32% 28% ‘30%
Other* 80%| 71% 75% 80%'1000/ 40%| 57% 25% 30% fSO%
White (Not
Hispanic) 78%| 78% 80% 80%‘77% 46%)| 47%| 49%| 45% 46%
All Students 76%| 77%| 78%| 79% ‘75% 44% 46%)| 47%| 43%| 44%
Table 12: Middle School Achievement by Gender & Program (Gra@B$SSA)
%Proficient & Advanced

2014 2015 2016 201F 2018 2014 2015 2016 201F 2018

2015 2016 2017 2018 2019 2015 2016 2017 2018 2019

ELA ELA ELA ELA ELA Math Math Math Math Math
Female 81% 84% 84% 86% f82% 43% 44% 45% 42% f44%
Male 71% 71% 72% 72%) ‘69% 45% 47%) 49% 44% 45%
ED 55% 57% 60% 63%) f63% 20% 23%) 27% 24% f26%
LEP* 14% 23% 38% 45% f52% 0% 15% 26% 17% fZO%
Spec. Eq  32% 38% 44% 49% f50% 12% 14% 21% 19% f23%
Gen. Ed 87% 88% 89% 90% ‘85% 52% 55% 56% 52% f53%
All
Studentg 76%) 77%| 78%) 79% ‘75% 44% 46% 47% 43% 44%

15
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Middle & High School Keystone Exam Achievement Data
*Groups denoted with an asterisk have less than 20 students

April 2021

Table 13: Literature Keystone Achievement by Race (High School Grades)

%Proficient & Advanced

Race 20142015 Lit.|20152016 Lit.[20162017 Lit.|20172018 Lit.[20182019 Lit.
Asian 86% 96% 88% g6 B 97%
Black/African

American 49% 57% 53% 48% % 509
Hispanic 56% 60% 60% 64% ¢  59%
Multi-racial 73% 86% 65% 67% ¥  64%
Other* 67% 100% 50% 1009 @  100%
White (Not Hispanic), 78% 83% 78% 81% f+  82%
All Students 75% 80% 75% 789 B 79%

Table 14: Literature Keystone Achievement by Gender & Program (High School Grades)

%Proficient & Advanced
20142015 Lit. | 20152016 Lit. | 20162017 Lit. | 20172018 Lit. | 20182019 Lit.
Female 80% 84% 82% 8206 86%
Male 719% 76% 69% 7494 72%
|
ED 56% 63% 60% 5706 64%
LEP* 50% 0% 25% 0% ft 60%
Spec. Ed 42% 43% 37% 39% § 37%
Gen. Ed 82% 88% 86% g6 T  87%
All Students 75% 80% 75% 789 79%

16
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Table 15: Algebra | Keystone Achievement by Race (Middle & High School Grades)

20142015 Alg.| 20152016 Alg.| 20162017 Alg.| 20172018 Alg.| 20182019 Alg.
Race MS HS MS HS MS HS MS HS MS HS
Asian 10094 61% 10094 61% 96% 66% 95% 59%  98%¥45%
Black/African
American* 100% 31%| 100% 16% 100% 12%| 100% 12%| 100% 4 7%
Hispanic* 1009 21% 88% 28% 89% 30% 1009 29% 100%M23%
Multi-raciat 88%| 45%| 90% 55% 100% 24%| 100% 13% 100%$11%
Other* 100% 0%| 100% 50%| 100% 33%| 100% 0%| 100% 0%
White (NotHispanic) 96%| 36% 97%| 35% 95%| 35% 93%| 33% 95% ‘30%
All Students 97%| 35% 96%| 34% 96%| 32% 94%| 30% 96% ‘27%

Table 16: Keystone Achievement by Gender & Program (Includes MS & HS Grades)

20142015 Alg. | 20152016 Alg. | 20162017 Alg. | 20172018 Alg. | 20182019 Alg.

MS HS MS HS MS HS MS HS MS HS
Female 96%| 33%  97%| 34%  98% 38% 95% 31% 95% 32%
Male 97%| 38%  97%| 33% 93% 28% 92% 29% 97%§ 21%
ED 94%| 29%  96%| 26%  95% 23% 85% 21% 94%§ 15%
LEP* 100% 0% 0%| 0% 0%| 23% 50%| 27% 86% M 17%
Spec. Ed 87%| 20% 100% 18% 1009 15% 88% 15% 89% 9%
Gen. Ed 97%| 40% ~ 96%| 39% 95% 39% 95% 35% 96% 34%
All Students | 97%| 35%| 96%| 34%  96%| 32% 94%| 30% 96% 27%

Advanced Placement Exam Data

In addition to analyzing state assessment data, Advanced Placement (ARJdxamerealso
examined to explore patterns in achievement across groups. The data tables below summarize
student participation and performance on AP exams over the pagefivperiod. The

subsequent tables focus on the 22089 AP Exam data to understand participation and
performance details disaggregated by demographic groups to explore patterns of
disproportionality. In the data tables that follow, cells shaded in gnelgcate an
overrepresentation of the relative group comp
student population. Cells shaded in beige indicate an underrepresentation compared to the
relative total percent within the student population. Whitis aadicate no significant over or

under representation.
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Table 17: Advanced Placement Exam Patrticipation & Performance Summary
20142015 20152016 20162017 20172018 20182019

Total # of AP Testers 317 329 350 404 426
% of Testers with Score of 3+ 96.0%4 92.79 95.7%4 90.8%4 89.49%
Table 18: 2018019 Advanced Placement Exam Score Summary
AP Exam Score Total Exams % of Total Exams

1 12 1.6%

2 52 6.9%

3 148 19.7%

4 250 33.2%

5 291 38.6%
Total 753 1000%
Table 19: 2018019 Advanced Placemdakam Summary by Race
Race/Ethnicity Total % of Total % of % of Student % of Mean

Testers Testers Overall Population in = Exams 3+ Score
Population AP Data

American Indian or Alaska
Native 3 0.7% 0.3% 25.0%4 100.0% 4
Asian 69 16.2% 8.0% 27.0% 964% 43
Black or African American 9 2.1% 6.7% 4.2%  100.0% 41
Hispanic 19 45% 4.8% 12.5% 90.0% 3.7
White 298 70.0% 76.0% 12.3% 894% 3.9
Multi-racial 15 3.5% 4.1% 11.6% 96.6% 45
No response 13 3.05% 100.0% 4.3
Totals: 426 100.0% 1000% 13.4% 91.5% 4.1

Table 20: 2018019 Advanced Placement Exam Summary by Gender & Program

ED- Fee Reductions Granted
Male Students

Female Students

18

Total % of Total % of % of Exams 3 Mean
Testers Testers Overall or Above Score
Population
21 4.93% 23.80% 81.08%
206 48.36% 51.80% 95.17%
220 51.64% 48.40% 87.50%

3.49
4.16
3.84
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Achievement Gap Overall Summary

The Achievement Gap data indicates that there are persistent patterns of unequal outcomes
across demographic groups. The fixgar data illustrates significadisproportionality for

students in historically mgmalized groups. Specificalllack, HispanicMulti-racial

Economically Disadvantaged (ED), Limited English Proficiency and students with IEPs were
persistently at a higher risk of scoring basic elol basic on state assessments thaalihe
Studengroup. In 2018019, when compared to White students, Black students were 2.19 times
more likely to score basic or below basic on a Reading/Literature state assessment and 1.75 in
Math/Algebra | than White students. Hispanic students\uitl -racialstudents were 1.85 and

1.34 times as likely as the White comparison group to score basic or below basic in
Reading/Literature, and 1.46 and 1.33 in Math/Algebra I, respectively. By contrast, Asian
students demonstrated patterns of elevated achievementreahtpaheAll Studengroup and

the White student comparison group.

Similar patterns of disproportionally were evident for students with IEPs and ED status. When
calculating risk ratios for basic and below basic performance for ED students compsdoed to

ED disadvantaged students, the risk for ED students was 1.29 to 1. The risk for students with
IEPs was almost three times that of students without IEPs at 2.89 to 1. When considering the
intersectionality of race/ethnicity and ED status,ribk of scoring basic or below basic

increases for White/ED (1.7 to 1), Black/ED (2.56 to 1), Hispanic/ED (2 to 1)Maitd

racialED (1.79 to 1) students, relative to the White, Nekdidh comparison group. Similarly,

when examining the intersectionality of rackretity and IEP status, the relative risk for
White/IEP (2.75 to 1), Black/IEP (4.06 to 1), Hispanic/IEP (3.42 td)ti-raciallEP (3.11 to

1), and Asian/IEP (2.12 to 1)ustents, relative to the White ON-IEP comparison group.

The APdata above indates that during the 202819 school year there were a total of 426
Pennsbury High School students who participated in one or more of the 24 AP Exams offered.
The percent of total testers for each demographic group should be proportionate to the overall
percent in the student population. Table 18 displays clear underrepresentation d¥/Bltek,
racial and White students compared to their relative makeup in the overall studenByody.
contrast, Asian student representation in the AP data exceeds their plagiggion within the
overall population In Table 19, underrepresentatisrevidentfor students from ED

backgrounds. The representation of male and female studentsAR thega is relatively
proportionate, although there is slight indication of overrepresentation of female students
compared to male students. However, higher percentages of males score a 3 or above than their
female peers and the mean score for maled&ebmpared to the female mean of 3.84. Testers
from ED backgrounds earned a mean score of 3.49.

Further, about 13% of the overall student population is reflected the AP Exam data, which would
suggest that proportional representation of each demogrmghip should also be at about 13%

of each group. Table 18 indicates that Native American/Alaskan Native and Asian student
groups are overrepresented in the AP Exam d&8% and 26.9% respectivelyhie Black

students are underrepresented with onlyuadal % of the Black students participating in AP

Exams. The AP Exam data reveals that Black students are underrepresented in both the percent
of total AP Exam testers and in the relative percent of their demographic group. However, the
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data indicates &t 100% of Black students tested score 3 or above and the mean score for Black
students on an AP Exam is similar to their peers, at a scoreMfili.-racialstudents earned the
highest mean score at 4.45, despite being underrepresented the percstetof te

The PSSA and Keystone assessment data illustrate patterns of basic or below basic performance
on state assessments predictable by race, socioeconomic status, language proficiency, and IEP
status. While the AP Exam data reinforces the racialize@e@mabmic patterns in

disproportionality fo specific groups of student$iet achievement gap disparities are one of the
areas deserving the most attention. There is an indication that historically marginalized students
persistently achieve at levels beltheir White and Asian, upper middle class, and-disabled

peers.

Discipline Gap

The DisciplineGap is defined as the patterns of differences in behavioral outcomes and types of
disciplinary responses across demographic groups. To invegiaitgens of disproportionality

and inequity based on demographic factorsy fears of school disciplirgata weresollected

and analyzed for students in grades2% The data set analyzed included all office discipline
referrals (ODRs) entered into tR&D student information system during the 202036 to 2018

2019 school years. This data includes the type of incident and corresponding disciplinary actions
for each ODR. The ODR data represents only students in gradeto6whom an ODR

occurred. Therefore, some students were counted multiple times within the data set based on
ODR occurrences.

In the data tables that follow, cells shadethimdark gray color indican owerrepresentatiom
disciplineofar el ati ve group compared to each groupos
population. Cells shaded in beige indicate an underrepresentation compared to the relative total
percent within the student population. White cells indicate no significant oveder u

representation.

Table 21: Grades-82- 4 Year Trend of Office Discipline Referrals (ODR) 2@D3.9

4-year Avg. % of| 20152016 20162017 20172018 20182019

Race Population ODR ODR ODR ODR
American
Indian/Alaska Native 0.2% 0.0% 0.3% 0.4% 0.8%
Asian 6.4% 1.0% 0.8% 2.0% 2.4%
Black/African
American 6.4% 19.7% 20.5% 15.6% 18.3%
Hispanic 5.1% 9.5% 7.8% 6.4% I 5.2%
Multi-racial 5.5% 4.6% 6.2% 8.3% f 10.9%
White (Not Hispanic) 76.4% 65.2% 64.3% 67.4% 62.4%

100% 100% 100% 100% 100%

i Denotes an increasing trend of overrepresentation in OD#Js Denotes a downward trend.
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Table 22: Grades-42- 4 Year Average of ODRs by Race (2@D4.9)

April 2021

4-year Avg. % | 4-year Avg. % | 4-year Avg. %

Race of Population ODR Suspensions
American Indian/Alaska Native 0.2% 0.3% 0.5%
Asian 6.4% 1.5% 1.3%
Black/African American 6.4% 18.7% 19.4%
Hispanic 5.1% 7.3% 9.6%
Multi-racial 5.5% 7.4% 7.3%
White (Not Hispanic) 76.4% 64.8% 61.9%
100% 100% 100%

Table 23: Grades-42- 4 YearAverage of ODRs by Gender & Program (2€4@®19)

4-year Avg. % | 4-year Avg. | 4-year Avg. %

of Population % ODR Suspensions
Female 48.3% 24.7% 21.1%
Male 51.7% 75.3% 78.9%
ED 25.0% 46.1% 48.9%
Non-ED 75.0% 53.9% 51.1%
Spec. Ed 20.7% 58.6% 62.8%
Gen. Ed 78.3% 41.4% 37.2%

Table 24: Grades-@2 - Discretionary ODRs vs. NeDiscretionary ODRs (20:2019)

4-year Avg. % | 4-year Avg. %
4-year Avg. %| Discretionary All Other

Race of Population ODRs ODRs
American Indian/Alaska Native 0.2% 0.3% 0.4%
Asian 6.4% 1.3% 1.7%
Black/African American 6.4%) A20.2% 17.7%
Hispanic 5100 1 85% 6.6%
Multi-racial 5500 A 8.0% 7.0%
White (Not Hispanic) 76.4% 61.7% 66.7%

100% 100.0% 100.0%

*Discretionary ODRs include incidents identified laappropriate Behavior, Disrespect, Defiance, Class
Disruption, and Disorderly Conduct that are subjective in nature and not clear policy violat)rtsenotes a
higher rate of discretionary ODRs compared to fubgcretionary.
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Table 25: Grades$-12 - Discretionary ODRs vs. NebDiscretionary ODRs (20:2019)

4-year Avg. %

4-year Avg. %

4-year Avg. % All

of Population Discretionary ODRs Other ODRs
Female 48.3% 18.4% 28.7%
Male 51.7% 4 81.6% 71.3%
ED 25.094 A 49.3% 44.1%
Non-ED 75.0% 50.7% 55.9%
Spec. Ed 20.7% A 66.1% 53.7%
Gen. Ed 78.3% 33.9% 46.3%

Discipline Gap Overall Summary

The summary of the Discipline Gap data indicatesttieae are clear patterns of disparity in
ODRs and types of disciplinary responses across demographic groups. Tyeafodata
displayed inthe Discipline Gap tables illustrapersistenbverrepresentation of historically
marginalized demographic group¥he percentage of ODRs for American Indian/Alaskan
Native,Black, HispanicMulti-racial ED, male, and students with IEPs was consistently
overrepresentede | ati ve to each groupbés totWwhén percent
examining the risk ofacial/ethnic minority groups receiving an ODR relative to White students
as a comparison group in the 2e8@&19 school yeaAmerican Indian/Alaskan Native students
were 2.83 to 1Black students 3.43 to 1, Hispanic students 1.18 to 1Mattil-racial students

2.59 to 1. Asian students were underrepresented in the ODRTdetanost significant
overrepresentation was evident for Black students who make up about 6.4% of the student
population over the foryear period, yet consistently account for thiigees as many ODRs

than their overall percent of the populatiddimilar patterns of disproportionality were evident

in the suspension data: American Indian/Alaskan N&8w&S to 1), Black (3.67 to 1), Hispanic
(2.52 to 1), andMulti-racial (2.81 to 1), relative to the White comparison group.

The patterns of disproportionality are evident for other demographic groups as well. 4n 2018
2019, the risk of an ED student compared to a-EbBnstudent was 2.35 to 1 for ODRs and 2.52
to 1 for suspesions. In the same year, male students weititres more likely than female
students to receive an ODR and 3.14 times more likely to be suspended. Studentsswith IEP
were at a significant risk of an ODR and suspension compared to thedisadmed pers with

risk ratios of 5.53 to 1 and 6 to 1, respectively.

When examining the intersectionality of race/ethnicity and ED status, the risk for ODRs
significantly increases. Relative to the White, NEID comparison group, White/ED students
were 2.29 to 1Black/ED 5.01 to 1, Hispanic/ED 1.79 toMulti-racialED 3.87 to 1, and
Asian/ED 1.4 to 1. Similarly, the intersectionality of race/ethnicity and IEP status reveal
disproportionality. The risk of ODR for White/IEP (4.96 to 1), Black/IEP (11.38 to 1),
Hispanic/IEP (4.89 to 1Multi-raciallEP (12.68 to 1), and Asian/IEP (5.87 to 1) students,
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relative to the WhitelNon-IEP comparison group was significantly higher. The intersectionality
of race/ethnicity and gender indicated disproportionality as welierican Indian/Alaskan
Native(3.56 to 1), Black/Male (2.95 to 1), Hispanic/Male (1.15 to 1), Mntti-racialMale (2.6

to 1) students were at higher risk for ODRs than their White, male counterparts.

Further investigation into ODR data illustrategtprns of disparity in the type of behavior for

which ODRs are issued. Whdisaggregated by discretionary incidents (subjective violations
including: inappropriate behavior, disrespect, defiance, class disruption, and disorderly conduct)
and nondiscretionary incidents (clear policy violations), patterns of disproportionality are evident
by demographic group. There is a heightened disproportionality of discretionary ODRs for
Black, HispanicMulti-racial ED, Male and students with IEPsngpared to nosaiscretionary

ODRs.

Opportunity Gap

The opportunity gap is defined as patterns of differences in access to educational programs,
resources, and supports across demographic groups. To eqiteras of inequity of
opportunity based on dem@phic factors,ive years of program and advanced course
enrollment was analyzed for students in grade2K The following data sets were examined:
Special Education and Gifted Education Program Enrollment, Advanced Placement, Honors
Course, and'7Grade Math Course Enrollment, as well as matriculatid tr 4-yearcollege

or university.

In the data tables below, cells shaded in green indicate an overrepresdaotatipositive

outcomeof each group compared to their total percent withedverall student populatiotiie

dark gray coloindicates overrepresentation for a remedial progra@ells shaded in beige

indicate an underrepresentation compared to the relative total percent. White cells indicate no
significant over or under reprastation.

Table 26: PSD Special Education Program Enroliment by Race/Ethnicity

5-year Avg.
% of

Race/Ethnicity Population {20142015(20152016 |{20162017 |2017%2018 (20182019
American Indian/Alaska Nativ 0.2% 0.2% 0.2% 0.3% 0.3% 0.2%
Asian 6.4% 2.2% 2.7% 2.6% 2.5% 2.4%
Black/African American 6.3% 8.9% 8.3% 8.7% 8.8% 9.6%
Hispanic 5.0% 6.0%9 6.3% 6.2% 6.5% 6.7%
Multi -racial 5.3% 5.1% 5.0% 6.6%9 7.3% 7.4%
White (Not Hispanic) 76.899 77.6%4 77.5% 75.6% 74.6% 73.6%

100% 100% 100% 100% 100% 100%
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Table 27: PSD Gifted Education Program Enrollment by Race/Ethnicity

April 2021

5-year Avg.
% of

Race/Ethnicity Population |20142015(20152016( 20162017 | 20172018 | 20182019
American Indian/Alaska Nativ 0.2% 0.1% 0.3% 0.3% 0.3% 0.2%
Asian 6.4% 12.0% 12.6% 13.5% 14.3% 16.5%
Black/African American 6.3% 1.0% 0.9% 0.5% 0.8% 0.5%
Hispanic 5.0% 1.4% 2.1% 1.5% 1.3% 1.5%
Multi-racial 5.3% 2.4% 3.1% 3.5% 4.1% 4.4%
White (Not Hispanic) 76.894 83.1% 81.1% 80.6% 79.29%4 76.8%

100% 100% 100% 100% 100% 100%

Table 28: 5Year Summargf PSD Program Enrollment by Gender, ED, & Address

5-year Avg. % of 5-year Avg. % Special 5-year Avg. %
Population Education Gifted Education
Female 48.3% 36.2% 48.0%

51.7%

63.8%

52.0%

ED
Non-ED 79.6% 94.8%
Tullytown Borough& Falls
Twp. 53.2% 64.5% 22.5%
Yardley Borough & MT 46.5% 34.9% 77.5%
Other 0.3% 0.6% 0.0%
Table 29: Middle School Enroliment in Advanc&dGrade Math by Race/Ethnicity
5-year Avg.
% of

Race/Ethnicity Population |20142015|20152016(20162017|2017%2018| 20182019
American Indian/Alaska Nativ 0.2% 0.0% 0.2% 0.8% 0.0% 0.3%
Asian 6.4% 10.4% 12.0% 14.6% 11.1% 10.7%
Black/African American 6.3% 2.7%, 2.4% 1.3%; 3.3% 3.0%
Hispanic 5.0% 2.2% 1.9% 3.2% 1.0% 2.4%
Multi -racial 5.3% 2.2% 2.8% 3.5% 4.9% 3.9%
White (Not Hispanic) 76.89¢ 82.59% 80.7% 76.594 79.7% 79.8%

100% 100% 100% 100% 100% 100%
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Table 30: High School Enrollment in Honors Courses by Race/Ethnicity
5-year Avg.
% of

Race/Ethnicity Population |20142015|20152016(20162017|2017%2018| 20182019
American Indian/Alaska Nativ 0.2% 0.0% 0.1% 0.2% 0.3% 0.4%
Asian 6.4%  10.9% 9.9% 10.39%q 12.0% 14.3%
Black/African American 6.3% 1.8% 2.4% 2.5% 2.4% 1.8%
Hispanic 5.0% 2.0% 1.9% 2.4% 2.9% 2.7%,
Multi-racial 5.3% 1.2% 1.6% 1.8% 2.7% 2.4%
White (Not Hispanic) 76.899 84.19 84.29% 82.89% 79.8% 78.3%

100% 100% 100% 100% 100% 100%

Table 31: High School Enroliment in Advanced Placement Courses by Race/Ethnicity

5-year Avg.
% of
Race/Ethnicity Population |20142015|20152016(20162017|2017%2018| 20182019
American Indian/Alaska Natiy 0.2%, 0.0% 0.0%; 0.0% 0.1% 0.3%
Asian 6.4%  22.5% 19.6% 18.19% 15.4% 19.1%
Black/African American 6.3% 2.5% 1.5% 1.4% 1.5% 1.8%
Hispanic 5.0% 2.5% 1.5% 2.0% 2.0% 2.5%
Multi-racial 5.3% 1.0% 0.2% 1.0% 2.1% 2.3%
White (Not Hispanic) 76.89d 7159 77.1% 77.4% 78.9% 74.1%
100% 100% 100% 100% 100% 100%
Table 32: Matriculation t@-4 Year College or Universityy Race/Ethnicity
5-year Avg.
% of
Race/Ethnicity Population | 20142015 |20152016|20162017( 20172018 20182019
American Indian/Alaska Nati\ 0.2%, 0.0%; 0.2% 0.2% 0.0% 0.2%
Asian 6.4% 7.0% 7.1% 7.2% 6.9% 7.7%
Black/African American 6.3% 7.1% 7.2% 4.6% 7.2% 6.4%
Hispanic 5.0% 3.0% 4.1% 4.1% 4.7% 4.9%
Multi-racial 5.3% 1.6% 2.9% 1.4% 2.4% 2.5%
White (Not Hispanic) 76.8% 81.3%¢ 78.6%9 8259 78.8% 78.3%
100% 100% 100% 100% 100% 100%
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Table 33: 5Year Summary of PSD Advanced Courses & Matriculation by Gender and ED

5-year Avg. % 7th
5-year Avg. % | Grade Adv. Math | 5-year Avg. % |5-year Avg. % |5-year Avg. %
of Population Course Honors Course| AP Course | Matriculation
Female 48.3% 47.1% 53.6% 45.9% 52.3%
Male 51.7% 52.9% 46.6% 54.1% 47.7%
ED 20.4% 9.7% 8.7% 8.1% 18.6%
Non-ED 79.6% 90.3% 91.3% 91.9% 81.4%
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Opportunity Gap Overall Summary

The summary of the Opportunity Gap data indicatear patterns of disparity in access to

program and advanced course enroliment across demographic groups. -Meaffigdata trends

indicate persisterdverrepresentation of historically marginalized dgnaphic groups in Special
Education programs and persistent underrepresentation of those same groups in Gifted Education
and advance course offerings. The trends in college and university matriculation also show some
patterns of disparity.

When examiningprogram enrollment, Black and Hispanic students were identified for Special
Education programs at higher percentages than their relative percent within the overall
population for all five yearsMulti-racialstudent identification for Special Education programs
indicated an upward trend in the last three years with a net increase of 2.1%. White student
identification is trending down in the past three years. Asian students are underrepresented in all
five years for identification for Special Education programs. Relative to White students in the
20182019 school year, Black students were 1.53 timedvauiti-racial students 1.28 times

more likely to be identified for Special Education than their White pdaraddition, male

students and students identified as ED are overrepresented in the Special Education program
enrollment. When compared to female students, male students were identified 1.69 times more
than female students; ED students were 1.85 ttafive to NoRED students. Also evident in

the data is disproportionality by student home address. Students who live in southern geographic
areas of the districiTullytown BoroughandFalls Township are overrepresented ip&ial

Education programs relative to their overall district population.

By contrast, when exploring demographic patterns of Gifted Education program enrollment,
historically marginalized student groups demonstrate patterns of underrepresentation while
White, Asian, andNon-ED disadvantaged students are persistently overrepresented. Black
students are the most significantly underrepresented. When establishing Black students as the
comparison group, all racial/ethnic groups were significantly more likebetidentified for

Gifted Education than Black students in 218.9. White students were 12.72 to 1 compared to
Black students, while Asian students were 2.46 to 1 compared to White students and 31.34to 1
relative to Black student identification forft&d Education. When examining economic status,
Non-ED students were 4.27 times more likely than ED students to be enrolled in a Gifted
Education program. Gifted program enrollment by gender was relatively proportionate to the
overall makeup of the popmtion. However, disproportionality by student home address is clear
in the Gifted Education program data. Students who reside in YadleyghandLower

Makefield Townshipmake up about 47% of the overall population, but account for alr8ést 7

of all students identified for Gifted Education programs. By contrast, students who reside in
Tullytown BoroughandFalls Townshipare underrepresented in GiftEducationprograming.

Similar patterns of disproportionalityere evident for advanced course enrollmaéiath course
enrollment is aignificant predictor of access to advanced coursgssearch suggests that
Algebra | performance is a determining factor in access to advanced math ¢(bloidesus,
2019). In PSD, roughly 50% of'Tgrade students enroll in a variation of Algebrdecause of
this, enrollment i GradeAdvanced Math courseas well as high school Honors and
Advanced Placement course efma@nt were examinedlhe data reveals thBlack, Hispanic,
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Multi-racial and ED students are persistently underrepresentdtiGratle Advanced Math,

Honors Courses and Advanced Placement Courses across all five years. White student
enrollment is relatively proportionate with some overrepresentavhile Asian student
enrollmentsignificantlyexceeds their relative proportion in the populatioalimdvanced
coursesacross all five years. In 204819, all racial/ethnic groups were significantly more

likely to be enrolled in advanced coursieantheir Black peersWhen examining 7 Grade

Advanced Mith course enrollmen20% of Black students were enrolledadvanced math,

compared to 8% of White studest There was similar disproportionality in Honors and

Advanced Placement courses & thigh school levelRelative to Black studegitenrollment in

Honors and Advanced Placement courses for White students were 3.72 to 1, Hispanic 2.06 to 1,
Multi-racial2.18 to 1, and Asian students 6.83 to 1. Advanced course enrollment by gender
indicated some overrepresentation of female students in Honors courses, yet underrepresentation
in Advanced Placement courses. The opposite was true for male studentswenalglgyhtly
underrepresented in Honors courses, yet overrepresented in Advanced Placemdtid Non
students were 2.95 times more likely than their ED peers to be enrolled in Honors and Advanced
Placement courses.

The data indicates that college matritiolia is relatively proportionate for American

Indian/Alaskan Native, White, Black and Asian students, with some slight overrepresentation.
Hispanic andMulti-racialstudents demonstrate patterns of underrepresentation imtlyedt

college matriculatiomata, whichMulti-racialstudents matriculating at significantly lower rates
than their relative population. When examining gender and economic status, the data indicates
proportionate college, matriculation rates compared to the overall makeup opthation.

Experience & Sense of Belonging Gap

The experience and sense of belonging gap is defined displagities and/or differences

between groups of students, as indicated through perception data of school climate and culture.
To explorepatterns binequity of experience based on demographic factors, a series of school
climate surveys were administered to studentgades 912 Q99responsesparents/families of
students in grades-K2 (2,378 responses), and all district faculty (612 respon$és)data

tables below provided detailed descriptions for each of the three surveys administered.

Student School Climate & Sense of Belonging Survey

The Student School Climate & Sense of Belonging Survey was administered through an
electronic survey tall students in grades® at Pennsbury High School; 999 student responses
were collected and account for the summary data below. The 999 responses account for about
one third of the student body. Both the racial/ethnic and socioeconomic breakdowmlafetis
proportionate to the representation of each relative group in the overall populi®survey
responses were also balanced across all four grade |&faigade accounted for 24.6%,M.0

grade 23.5%, T grade 26.8%, and T2yrade 25.1%f the responses. About 20% of student
respondents indicated that a language other than English was spoken in their home. The student
survey analyzed students feelings of belonging and perspectives on inclusiveness to understand
school climate. Each sigy questions was measured on@oint Likert Scale
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Table 34: Student School Climate & Sense of Belonging Survey by Race

Race/Ethnicity

(897 responses) % of Total Responses | # of Responses
American Indian/Alaska Native 1.2% 11
Asian 7.1% 64
Black/African American 6.9% 62
Hispanic 5.0% 45
Multi-Racial 4.1% 37
Native Hawaiian or Pacific Islander 0.1% 1
White/Caucasian 73.6% 660
Unavailable/Unknown/Decline 1.9% 17

Table 35: Student School Climate & Sense of Belonging Survey by Gender

Gender % of Total Responses | # of Responses

Male 371 41.4%
Female 498 55.5%
OtheVNon-binary 16 1.8%
Prefer not to answer 12 1.3%

Figure 1: Students at this school respect me.

STUDENTS AT THIS SCHOOL RESPECT ME

m Always true mOften true m Sometimes true mUsually not true mNever true
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Figure 2: Teachers at this school respect me.

TEACHERS AT THIS SCHOOL RESPECT ME

m Always true mOften true mSometimes true mUsually not true mNever true

Figure 3: Thecurriculum and experiences at my school teach me about diverse backgrounds.

THE CURRICULUM AND EXPERIENCES AT MY
SCHOOL TEACH ME ABOUT DIVERSE BACKGROUNL

m Always true mOften true m Sometimes true mUsually not true mNever true
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Summary ofStudent School Climate & Sense of Belonging Survey

The student survey results indicate that 72%
peers and 82% of stwudents felt respected fialw
school curriculum and learning experiences, 57% of studeqisoresd ed t hat t hey dal
oftend | earned about people from diverse back

Disaggregating the student survey data by demographic factors reveals there some differences in
group perceptions. For example, students from ED backgrounds reportedelsi®of respect

from peers (63% compared to N&D peers at 75%) and teachers (75% compared teENIbn

peers at 84%) than their N&D counterparts. There were also disparities in perceptions of

respect based on gender identification. Compared to roatgarparts, female students and

students with notbinary gender identities felt less respected by teachers and students. About

90% of males reported that they fAal ways or of
by females, and only about 47% &tyidents with notinary identities. When examining

feelings of respect from peers, 81% of males, 67% of females, and 27% lbhaon students
responded dal ways or ofteno. Students with d
peers (60%)but high levels of respect from teachers (82%).

When exploring perceptions of respect by racial demographic groups there are also differences in
student responses. Asian students reported the highest levels of respect from both teachers and
peers with 8.3% and 83.9%, respectively. White students also reported high levels of respect
from teachers with 83. 7% not i ngMuli-naeidlstutdehte y f al
reported the lowest feelings of respect from teachers at 68.6%. Amiemiian/Alaskan Native
(72.7%), Black (76.4%), Hispanic (74.4%) reported comparable levels of respect from teachers.
American Indian/Alaskan Native and Hispanic students reported identical levels of respect from
teachers and peers, 72.7% and 74.4% resedetiHowever, White (71.3%) and Black (65.5%)
students reported significantly lower levels of respect from peers compared to the levels of
respect they reported from teachers. By conthslii-racialstudents reported significantly

higher levels of repect from peers (82.9%) compared to their perceptions of respect by teachers
(68.6%).

When surveyed about the diversity of the curriculum and learning experiences, 57% of students
reported that the school i al wa gss Disaggregafinpe no t e
the curriculum responses by racial demographics, 55% of American Indian/Alaskan Native, 52%

of Asian, 40% of Black, 62% of Hispanic, 46%NMtlti-racial and 59% of White students
indicated that school nal ways or ofteno teach
49% of females, and only 13% of students from-horary gender identities reported that the

curriculum and learning experienceagat about diverse backgrounds. Students from ED
backgrounds reported higher levels of diversity in curriculum (60%) than theiERon

counterparts (56%). Students with disabilities reported comparable responses to their non

disabled peers. The survestd indicates that only about half of students feel that the curriculum

is reflective of diverse backgrounds and students from racial and gender minority groups report
significantly lower levels of diversity in the curriculum than their counterparts.
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The Student School Climate & Sense of Belonging Survey results suggest that overall, students
feel respected by teachers (82%) and peers (72%). However, notable differences in feelings of
respect and belonging were evident based on economic status, tyis#dtilis, racial, and gender
identity. Students from ED backgrounds, students with disabilities, females, and students with
nonbinary gender identities reported lower levels of respect from teachers and peers than their
counterparts. Of particular cogrn, were the low levels of respect perceived by students who
indicateda gender identity afion-binary. White and Asian students perceived high levels of
respect from teachers, while other historicatigrginalizedracial groups, reported slightly lower
levels of teacher respect. The general student population indicated that there is room for growth
in regard to diversifying the curriculum and learning experiences to reflect diverse backgrounds.

Parent/Family Engagement & School Climate Survey

The Parat/Family Engagement & School Climate Survey was administered through an
electronic survey to all parents in the school district; 2,378 parent responses were obtained and
account for the summary data below. Responses account for about 24%S#) pirents and

reflect all 15 school buildings in the district. Areas analyzed in the Parent/Family Engagement &
School Climate Survey were School Climate, School Engagement, School Fit & Inclusiveness,
and Barriers to Engagement. Each area containedea séiquestions to assess parent/family
perceptions of the four areas of focus usingpmit Likert Scale

Table 36: Parent/Family Engagement & School Climate Survey by School

School

(2096 responses) % of Total Responses | # of Responses
PennsburHigh School 31.2% 743
William Penn 12.8% 305
Pennwood 8.5% 202
Charles Boehm 7.5% 179
Afton 7.4% 176
Eleanor Roosevelt 6.7% 159
Edgewood 6.1% 146
Quarry Hill 5.5% 130
Manor 4.4% 104
Oxford Valley 4.3% 103
Penn Valley 4.3% 103
Walt Disney 3.8% 90
Makefield 3.7% 89
Fallsington 3.3% 79
Village Park Academy 0.2% 5
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Table 37: Parent/Family Engagement & School Climate Survey by Student Race/Ethnicity

Race/ Ethnicity

(2093 responses) % of Total Responses | # of Responses
American Indian/Alask&lative 0.2% 5
Asian 5.5% 116
Black/African American 3.3% 70
Hispanic 3.2% 68
Multi-Racial 7.0% 147
Native Hawaiian or Pacific Islander 0.1% 3
White 75.8% 1586
Unavailable/Unknown/Decline 4.7% 98

Table 38: Language Spoken in the Home

Does yourfamily speak a language other than English in the % of Total # of

home? Responses | Responses
Yes 19.2% 402
No 80.8% 1694

Table 39: Free or Reduced Priced Meals

% of Total # of

Does your child receive free or reduced meals at school? Responses | Responses
Yes 18.3% 375
No 81.7% 1672

Figure 1: Overall School Climate

HOW POSITIVE IS THE LEARNING
ENVIRONMENT?

m Extremely or Somewhat Positivem Neutral m Extremely or Somewhat Negative
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Figure 2: Overall School Climate by Race

How positive is the learning environment?
(Race)

Unavailable/Unknown/Decline [ N2
White SR
Native Hawaiian or Pacific Islandejil
Multi-Racial S ER0
Hispanic |G
Black/African American I EEEEEEC 00
Asian |G
American Indian/Alaska Nativej RS0

0.0% 20.0% 40.0% 60.0% 80.0% 100.0% 120.0%

Figure 3: Overall Engagement

OVERALL ENGAGEMENT

m Extremely or Very Engagedm Moderately Engaged m Slightly or Not Engaged
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Figure 4: Overall Engagement by Race

Overall Engagement
(Race)

Unavailable/Unknown/Decline [ EEEN20GY
White O
Native Hawaiian or Pacific Island il S 00
Multi-Racial |0
Hispanic [IEEENEE2SEY
Black/African American IO
Asian G
American Indian/Alaska Nativell SO0
0.0% 10.0% 20.0% 30.0% 40.0% 50.0% 60.0%

Figure 5: Engagement Barriers

Barriers to Engagement
"a big problem”
How busy your schedule i 27.7%
¢KS a0K22f LINEGARS & mnimimimiimi 5§30 Yy F2NX I GA2Y 062 dzi X
L 2dz TSSt  dzy & dzNB mimem@wmelv(53% K2k K2 6 (2 X
,2dz R2 y2G FSSt | &SymeSssdsT6 185t 2y IAYy I gAGK &2 dNX
Childcare needs m——— 7.1%
School staff seem too busysssm 2.8%
,2dz 62NNE GKIF G | RdzZ imceesleies 5206 30K22f gAff GNBFGX
The school is not welcoming to parentsssssss  3.9%
,2dz2NJ OKAf R R2Sa y2(mmal2peh &2dz G2 O2yidl OG GKSX
Transportation-related challengessssm 2 5%
Access to technologymms 1.2%
bS3AFGADBS YSY2NARSamme 19% 2dzNJ 26y aOK22f X
{OK22t O02YYdzyAOFGA2¥ oB® y20 F@FAftroftS Ay GKSX

0.0% 5.0% 10.0% 15.0% 20.0% 25.0% 30.0%
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Figure 6: Overall School Fit & Inclusiveness

OVERALL INCLUSIVENESS

m Extremely or Very Inclusivem Moderately Inclusive m Slightly or Not Inclusive

Figure 7: Overall School Fit & Inclusiveness by Race

Overall School Fit & Inclusiveness

(Race)
Unavailable/Unknown/DecIine_

white -
Native Hawaiian or Pacific Island el s
Multi-Racial |G
Hispanic |EEEENESEEG
Black/African American [ EEEEEESRY
asion |G
American Indian/Alaska Nativeji R

30.0% 40.0% 50.0% 60.0% 70.0% 80.0%
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Summary ofParent/Family Engagement & School Climate Survey

Theresponses frorthe Parent/Family Engagement & School Climate Survey indicate that 85%

of PSD parents and families report that the overall learning environment and school climate is
positive. When disaggregated by various demographic groups, the percentage of
parents/fanilies who report an overall positive school climate remains consistently at or above
80%: race/ethnicity (see Figure 2), free/reduced lunch status (83% positive), and home language
other than English (83% positive).

Overall school engagement was examiimetthe Parent/Family Engagement & School Climate
Survey. Collectively, 75% of parents/families reported they were Very/Extremely Engaged
(39%) or Moderately Engaged (36%), while 25% of families indicated that they were only
Slightly/Not Engaged in the sobl environment. When disaggregating the engagement data by
demographic factors, families with free/reduced lunch status and a home language other than
English reported comparable levels of engagement as the overall survey population. When the
engagemendata weralisaggregated by race/ethnicity, most racial groups reported levels of
engagement comparable to the overall survey population, with the exception of parents of
Hispanic students. Only 23% of Hispanic parents reported they were Very/Extrergatyein
compared to the overall average of 39%; this is a significantly lower level of engagement
compared to other racial ethnic groups.

The survey also investigated possible barriers to engagement. Parents and families were given a
list of 13 possible baiers to engagement and asked to rate each barrier-poiatd_ikert Scale
(1-Not at all a problem,-Somewhat of a problem;A big problem). Of the 13 possible barriers

|l isted, 75% or more of parents i bhalamablen®dd t hat

Figure 5 above displays the percent of AA big

the survey. According to the survey results,

schedul eso with about len® %456t Ohgpiarewas HAdDbIC

ASomewhat @f &Otphreablbamri ers revealed in the d
0 Not feeling a sense of belonging with your child's school community: Not at all a

problem- 71%, Somewhat of a problen23%, A bigproblem- 6%

0 Unsure about who/how to communicate with the school: Not at all a preye#n,
Somewhat of a probleri25%, A big problem 5%

0 The school provides little information about involvement opportunities: Not at all a
problem- 67%, Somewhat ad problem 26%, A big problem 6%

The final area of the Parent/Family Engagement & School Climate Survey was School Fit &
Inclusiveness. The survey indicates that 65% of PSD parents and families report that the overall
inclusiveness was positive. Wheéisaggregated by various demographic groups the percentage
of parents/families who report positive ratings for overall inclusiveness indicates some
disproportionality. Figure 7 displays inclusive ratings by race/ethnicity. According to the data,
White paents report statistically significant higher rates of inclusiveness, while Black parents
report statistically significant lower rates of inclusiveness than other racial groups in the survey
population. White parents reported 67% inclusiveness; Blacktsaeported 49%

inclusiveness. Though not statistically significant, Asian, Hispaidti -racialand Native
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Hawaiian parents reported lower rates of inclusiveness compared to both White parents and the
overall survey population.

Inclusiveness was also disaggregated by economic status and home lafarages who

indicated that their student(s) held free/reduced lunch status reported statistically significantly

lower rates of inclusiveness (60%) than families who are not fdeslee lunch status (67%).

Parents who indicated that a language other than English was spoken in the home did report

similar levels of inclusiveness as their Englggieaking counterparts. The Parent/Family

Engagement & School Climate Survey results sstgythat parents of students from racial

mi nority and ED groups perceive a |l ess inclus
and more economically advantaged counterparts.

Faculty School Climate Survey

The PSD Faculty School Climate Survey wadsinistered through an electronic survey to all
professional emplaes in the school district; approximately 56% (6dr@fessional employees
participated in the surveyProfessional employees from all levels of the school district
(Elementary, Middle, Kjh, and Central Office) were invited to participate in the survéne

data summarized below reflects responses from all 15 school buildings and centralldiéice.
Faculty School Climate Survey questions were separated into tw8eheal Climate and

Educating All Students. Each area contained a series of questions to assess faculty perceptions
using a 5pointLikert Scale The rating scale was as follow:Excellent/Always; 2

Good/Most; 3Average/Half the Time;-Boor/Sometimes; and berrible/Neer.

Table 40: Faculty School Climate Survey by Race/Ethnicity

Level

(587 responses) % of Total Responses # of Responses
Elementary 46.0% 270
Middle 26.2% 154
High 25.4% 149
CO & Other 2.4% 14

Table 41: Faculty School Climate SurveyRace/Ethnicity

Race/ Ethnicity

(587 responses) % of Total Responses # of Responses
Asian 1.0% 6
Black/African American 0.5% 3
Hispanic 1.5% 9
Multi-Racial 0.2% 1
White/Caucasian 93.7% 550
Prefer not to respond 3.1% 18
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Figure 8: RespectfuRelationships between Teachers & Students

HOW RESPECTFUL ARE THE RELATIONSHIF
BETWEEN TEACHERS AND STUDENTS?

m Excellent/Good m Average mPoor

Figure 9: Supportive Interactions among Students

HOW SUPPORTIVE ARE STUDENTS IN THEIF
INTERACTIONS WITH EACH OTHER?

m Excellent/Good mAverage mPoor

39



Pennsbury School District Equity Audit Report April 2021

Figure 10: Educating All Students

Cultually Responsive Practice
(Easy/Comfortable by Level)

In response to events that might be occurring in thg 84%

world, how comfortable would you be having 63%
conversations about race, ethnicity, gender, gend 60%
ARSyiGAler FoAtAGEYT NB y < d 2NRASyYy G GA2

How knowledgeable are you regarding where to fin i -7
resources for working with students who have uniq >7%
learning needs? ——
How comfortable would you be incorporating ne\i N 77
material about people from different background 89%
into your curriculum? L7

How easy do you find interacting with students |
your school who are from a different cultural 94%

95%
background than your own?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

mHS " MS mElem mALL

Summary ofFaculty School Climate Survey

According to the Faculty School Climate Survey, professional staffasigve perceptions of

the overall school climate. Figure 8 depicts that 91% of PSD professional employees reported
that the interactions between teachers and stsdeme respectful. When examining the school
climate and respectful interactions dayademographic level, 96% of elementary, 93% of

middle school and 79% of high school faculty reported that interactions between teachers and
students are respectful. When asked about supportive interactions among,stade rtf

faculty indicated that imtractions wer&xcellent/Good Elementary faculty reported

significantly higher rates of supportive interactions among students (90%), while the high school
faculty reported significantly lower supportive interactions among students (51%).

The Faculty Scbol Climate Survey also examined faculty perceptions about educating students
from various cultural backgrounds. Collectively, 93% of faculty reported comfortability
interacting with students from different cultural backgrounds than their own; 88% deporte
comfortability with incorporating curriculum material that represents diverse backgrounds.
While the overwhelming majority of faculty report positive attitudes towards diverse
populations, the survey data indicates that there is less comfort amorny falative to

facilitating conversations about current events and diverse populations; 62% of respondents
indicated comfort facilitating such conversations. Finally, 58% of faculty indicated ease or
comfort with locating resources to support diversenees.
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Experience & SensefBelonging Gap Overall Summary

The responses frothe Experience & Sense of Belonging Gap data indicatethéhagrious

stakeholder groups surveyed believe the learamgronment is positive across the school

district. The surveys revealadh85% of parents and families report positive climate, 91% of

teaches report respectful relationships between teachers and students and 75% report respectful
relationshipsamongsudent s, and 72% of students felt re:c
and 82% of students felt respected dal ways or

While theoverall climate data reflects a positive learning environment, there were patterns of
disparityin experience and feelings of inclusiveness among subgrolipsstudent survey
indicated that some student subgroups (students of color, students from ED backgrounds, and
students witmonbinary gender identities) reported lower levels of respect from pedrs
teachers.Similarly, thefamily survey revealed that families color, as well as families from

ED backgrounds perceive lower levels of inclusiveness than White families and th&bnon
counterparts Additionally, the Parent/Family Engagement & $ohClimate Survey results
suggesthat despite positive feelings about school climate, busy schedules are a significant
barrier to increasing family engagement.

The Faculty School Climate Survey and the Student School Climate & Sense of Belonging
surveys both address questions relative to diverse curriculum materials and comfortability
teaching diverse population3he student data indicates that only about thefstudents
perceivethe curriculum to reflect diverse backgroundse results of the Faculty School
Climate Survey suggest that the PSD faculty values diversity and has comfortability with
teaching curriculum reflective of diverse populations, butuess and quports may be needed
to build faculty capacity for educating all students.

Policy & Document Analysis

A critical analysis of district policies and documents through an equity lens is vital to understand
how policies and procedures may conttébto disproportionality and outcome inequity. An
educational equity analysis of PSD Educational Program Policies and the Student Code of
Conduct was conducted by the Equity Literacy Institute (ELI) to identify potential bias or
inequitable practice, asel as highlight any policies that demonstrated a strong approach to
educational equity. The summary of the trends and patterns identified by the Equity Literacy

I nstituteds analysis are bel ow.

Educational Policies

The ELI analyzed all Educational ProgrdPolicies (indexed as 100s in PSD). This set of
policies included 23 individual policies that outline district procedures for Comprehensive
Planning, Discrimination/Title I1X, Special Education, Gifted Education, Curriculum, and all
other policies pertaing to educational programind.he Equity Literacy Institutaoted the
following findings pertaining to the PSD Educational Program Policies.
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1.

Generally, the PSD Educational Program Policies demonstrate a general commitment to
providing educational opportunities and services to all students. The commitment to all
students is repeated within the context of several PSD Educational Program Policies
Repetition of this stated commitment encourages the district will hold itself accountable
to the goal of equitable access.

PSD Educational Program Policies documents do a good job identifying protected
classes, but omit some groups of people who aksonarginalized. The ELI

recommended that in any list of protected classes or potentially marginalized people, the
district add socioeconomic status, ethnicity, home language, gender identity, and gender
expression, as these groups were not currentlyifeiehin policy documents.

The ELI noted that the PSD Educational Program Policies were full of binary gender

| anguage such as fAhe or sheo and Ahis or h
hinder inclusivity for some marginalized groups. The EBdommended the use of

gendemeut r al |l anguage such as the now gr amma

The ELI identified potential accessibility barriers in the policy documents. For example,
the ELI recommended that documents said to be availab@mmunity review be

made available in multiple languages and in multiple locations and formats to increase
accessibility. One suggested method of increasing access included providing electronic
access to district policy documents.

The ELI offered reemmendations specific to the PSD Nondiscrimination policies. The
recommendation is provided below.

AHIi re a trained compliance officer. Pe

discrimination complaints should be specifically trained to do so.

They also should be people yowknfor sure will not be tempted

to make decisions in order to avoid controversy or protect the

reputation of a school or district. They should have expertise on

matters of discrimination and understand issues like racism at an

institutional level, not jusan individual level, not just people who

happen to be in positional authority because they were hired for a

different role. We strongly recommend rethinking the compliance

officer role and hiring a distridt e vel compl i ance officero

2020).
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Student Code of Conduct

The ELI analyzed the PSD Student Code of Conduct document. The Student Code of Conduct is
a district document that outlines discipline procedures for all students in graides®e ELI

noted the following findings pertaining to tRSD Student Code of Conduct.

1. The language outlined in the PSD Student&€oftiConductuggests tha®SDs
discipline procedures are not attuned to the most current research and best practices
related to traumanformed education and sociamotional learning (SEL). The ELI
stated that the language of the PSD Student Code of Conduct suggests that the document
Awas not ctragmaibf@nded lens and that many sections reflect a hyper
punitive approach that is disinterested in
example, there are policies that might punish addictions in children who use elicit
substances to sethedicate. Traumanformed education and SEL frameworks indicate
that schools should not be reactive when it comes to disaptimet old hypepunitive
models of discipline do damage to students, and always do the most damage to the
students who already are the most marginalized students. The ELI recommends
reconsidering the entifgtudent Code of Conduct document and approaches, with a
traumainformed lens.

2. Another area noted in the ELI analysis of the PSD Student Code of Conduct were
practices that deny students access to learning as a punishBeshidiscipline practice
discourages denying studeddgcess to classroom time or other learning opportunities as
punishment when in the present moment they are not a threat to themséivether
people. The ELI noted that the PSD Student Code of Conduct appeared to have many
instances in which such denials of learning are built into document. The ELI
recommended that the district find other ways to hold students accodntades that
do not run the risk of making students who feel disconnected feel even more
disconnected.

Policy & Document Analysis Summary

In summary, the ELI noted P&®overall commitment to supporting all students, yet identified

areas that do pose considerable gohiteats or demonstrate dated models of practice. The ELI

did not identify any explicitly oppressive policies or practices in the PSD Policy and Document
Analysis. However, it was noted that often subtle measures and/or practices can yield largely
inequ t abl e accumul ative outcomes for student s,
The ELI recommends that concerns identified within the PSD Educational Program Policies and
the Student Code of Conduct be regularly revisited and applieddanP8D policy areas.

Regular analysis of district policy and documents can ensure the district practice reflects
researckhinformed best practice and aide in identifying the subtleties that might contribute to
unintended inequity. The ELI suggeststhatdthes t r i ct shoul d refl ect on
policy is equitable on the surface; but attend also to whether policy is applied equitably in
practice. 0
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Culturally Responsive Curriculum, Pedagogy, and Leadership Analysis

The final area of analysis in the PSD compreh
curriculum, instruction and leadership practices. A reflective examination of practices was
conducted to assess the system and structures in place that disegpbduce inequity. The

Inclusionary Practices: Support for District Change-8ebessmertbol was administered to

PSD stakeholders to understand curriculum, instruction and leadership relative to equitable

practice.

Inclusionary Practices: Support fioDistrict Change SeHAssessment

The Inclusionary Practices: Support for District Change-&s$essment is a tool designed to

help district teams seHssess the effectiveness of leadership, capacity, and implementation
relative to inclusive practicednclusive practiceés an equitable approach to teaching that
recognizes the diversity of students and provides access to course content to all students,
allowing them to fully participate in learning activities and demonstrate their knowledge and
strengtls at assessment.he Inclusionary Practices: Support for District Change- Self
Assessment was adminisgtdras an anonymous survey to approximatelgisoict

administrators and members of the PSD District Implementation Team for MTSS; 37 responses
were dtainedand makeup the summary data provided below.

Areas analyzed in the Inclusionary Practices: Support for District ChangasSelsment
include resource allocation, family engagement, staffing practices, quality of curriculum and
pedagogy, profegmal development, assessment and data practices, and a number of other
school systems and structures. The results of the@ssd#issment are organized in three areas:
Leadership Drivers, Competency Drivers, and Implementation Drivers. Each drivetxohsis
several elements that describe school systems and structures that are essential to effective
inclusionary practice. Elements were rated based on a scale ag follows: 1-Unknown; 2

Not in Place; 3Partially in Place; 4Mostly in Place; and &-ully in Place.

Table 42: Leadership Drivers

Leadership Drivers Average

Leadership Team 3.79
Communication & Collaboration Structures 3.67
Strategic Planning Model 3.33
Tiered Scheduling 3.55
Common Planning Time 3.42
Inclusive & Equitable Resources 3.58
Effective Communication with Families 3.79
Shared Power & Responsibility with Families 3.48
Community Partnerships 3.48
Leadership Drivers Overall Average 3.57
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Table 43: Competency Drivers

Competency Drivers Average

Core Understanding arigkeliefs 3.63
Hiring and Onboarding 3.31
High-Quality PD 3.25
Adult Learning Culture 3.44
Coaching/Mentoring 3.4]]
Feedback to Support Implementation 3.47
Academic Focused Feedback & Evaluation 3.41
SociatEmotional & Behavioral Focused Feedbaclgaluation 3.34
Competency Drivers Overall Average 3.41

Table 44: Implementation Drivers

Implementation Drivers Average

Academic Supports & Interventions 3.72
SocialtEmotional and Behavioral Supports & Interventions 3.28
Supporting Students witDisabilities 3.75
Supporting English Learners 3.22
Measures & Processes to Monitor Fidelity 3.53
Data Culture and Competency 3.3]
District and School Data Systems 3.47
Assessment Maps 3.31
Universally Designed and Culturally Sustaining Instruction 3.25
High Quality Materials 3.88
Implementation Drivers Overall Average 3.47

Summary ofinclusionary Practices: Support for District Change Sessessment

The responses frothe Inclusionary Practices: Support for District Change-&stessment

indicate that PSD is working toward instituting many of the inclusive practice elements

identfied in the assessment, butinsthe beginning stages of implementation. The Inclusionary
Practices: Support for District Change S&#isessment examined a total of 27 elements that
support effective inclusive practice in schools. PSD scored between of 3.22 and 3.79 in all
elementsneasured on the Inclusionary Practices: Support for District ChangasSelésment.

This range of scores on the assessment indicates that many of the elements are partially in place,
but not fully implemented for fidelity of practice.

Leadership Drives include in this assessment seek to understand the shared leadership practices,
resource allocation, and family and community engagement to support inclusive practices.
Specific areas of need identified in the Leadership Drivers include Strategic glatwalel
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(3.33), Common Planning Time (3.48hared Power & Responsibility with Families (3.48), and

Community Partnerships (3.48). Areas where P
include Leadership Team (3.79) and Effective Communication weithilies (3.79). The overall
average for Leadership Drivers was 3.57 indic

phase of inclusive practices based on theasdessment.

Competency Drivers contained in the sedsessment address elemeelated to staff

recruitment, professional development, feedback, and evaluation. This section of the assessment
consisted of eight elements that serve to determine competency for inclusive practice. Based on
the responses of the survey, seven of thbtetlements averaged below 3.5 and the overall

average for Competency Drivers was 3.41. The three Competency Drivers with the lowest
ratings were Hiring and Onboarding (3.31), High Quality Professional Development (3.25), and
SociatEmotional & BehavioraFocused Feedback & Evaluation (3.3Zhe element that was

rated highest was Core Understanding and Beliefs (3.63) sélkassessment results for

Competency Driversuggest that increased competency is an area of focus for PSD to support
practices tht are more inclusivior students.

Implementation Drivers in the sedssessment analyze continuums for support and evidence

based practices, implementation fidelity, dbatsed decision making, and higbality

curriculum and instruction. Three areasrevrated 3.7 or above (Academic Supports &

Interventions, Supporting Students with Disabilities, and High Quality Materials) indicating that
PSD is approaching AMostly in Placeo for thos
the Implementatiorivers includeSociatEmotional and Behavioral Supports & Interventions

(3.28), Supporting English Language Learners (32a)a Culture and Competency (3.31),

Assessment Maps (3.31), and Universally Designed and Culturally Sustaining Instruction (3.25)

The overall average for Implementation Drivers was 3.47 indicating that PSD is solidly in the
APartially in Placeodo phase of inclusive pract

The Inclusionary Practices: Support for District Change-&sflesment provides a district

level perspective on the effectiveness of systems and structures to support inclusionary practices.
Overall, the responses reflect that PSD is so
inclusive practices. The assa®ent suggsts that staff value inclusidmut may lack the capacity

and system structures to provide appropriate supports to all students.

MAEC Equitable SchoolEquity Audit

The MAECsEquitable SchoeEquity Audit was utilized to examine equity practices of the
district at a systems level. The MAEC (2020) asserts that an equitable school provides the
climate, process, and content to enable all students and staff to perform at their highest level.
Equtable Schooknsure successful academic outcomes by providing equitable resources and
appropriate instructional strategies for each student. The MAECs Equitable-Eduityl Audit

tool is organized into seven equity areas that are essential to ereslugajional equity in KL.2
schools. Each of the equity areas contamseral elements that describe school district systems
and structures that are essential equitable practice. The MAEC Audit requires respondents to
select No (0), Needs Improvement, (@) Yes (2) for each elements listed in the equity audit
tool. The data below reflects the 23 responses submittéeeldgllowing PSD stakeholders:
administrators, teachers/professional employees, and support staff.
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Table 45: MAE(Equitable SchoeEquity AuditSchool Policy

School Policy Average
SP5ls the policy monitored for consistent and complete implementation as well as any
necessary modification? 0.29
SP2Does the policy clearly explain the procedures for reporting complaints, fact finding
appeals? 0.43
SP1Does the school/school system have a specific policy regarding educational equity 0.67
SP4Are the policies and mission statement publicized regularly to staff, students, and | 0.67]
SP6Has the school developed an equity pdéaction based on the policy, mission statem
and analysis of its current equity needs? 0.86
SP7Did all component groups: the staff, parents, students, and community participate
development of the mission statement and equity plan? 0.9
SP3Does the school have a clear mission statement regarding educational equity? 1

SP8Are there policies and procedures to assure that no student is denied participation
extracurricular or caurricular activities because of race/ethnicity, languggader or gende
identity, socioeconomics, disability status, or transportation limitations? 1.19

School Policy Overall Average 0.75

Table 46: MAECEquitable SchoeEquity AuditSchool Organization/Administration

School Organization/Administration Average
SO4Have interpreters been identified for the varied languages present in the school
community? 0.52
SO7-Have policies or programs been implemented to respond to this data? 0.71]
SO2Is there an equitable distribution of higkdyalifiedteachers? 0.76
SO8Have curriculum and/or instructional strategies been modified as a result of data a|
combined with anecdotal and other information? 0.81
SO%Are the parents, community members, and business people involved in school pla|

supoort , and governance, representative of the school community? 0.81]

SOZIAre school administrator(s) able to identify equity issues, and trained to provide
leadership in developing alternative strategies to achieve excellence and equity among

and stulents? 1.05
SO3Is there a team or advisory committee that coordinates school improvement and a|
equity compliance in all phases of school management? 1.05

SO5Are enrollments monitored in special education, gifted education, and advanced c
for disproportionate representation of one racial or ethnic group, language or by gende

identity? 1.05
SO6Is data regularly collected, disaggregated, and analyzed in the following areas and

different ethnic groups? 1.05
SchoolOrganization/Administration Overall Average 0.87
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Table 47: MAE(Equitable SchoeEquity AuditStaff

Staff Average
ST11:When staff members are assessed, are competencies in educational equity an in

part of their performance? 0.43
ST5Is thecomposition of the school staff representative of the racial/ethnic/gender/disg
composition of the student body and larger school community? 0.48
ST6-Are staff members of different genders, races, ethnic backgrounds, or disabilities
distributed equably across the various job classifications from administration to noncert
positions? 0.67]
ST7-Are all staff members familiar with the varied demographic groups and neighborho

the school? 0.9
ST2Are discipline infractions and praise distried equitably in the classroom? 0.95
ST9Have all staff members receivedsarvice training to recognize strategies for counte

bias? 0.95
ST1-Are all students talked to in the same manner and held to consistent standards of
behavior? 1
ST10Are members of the instructional staff able to utilize personalized instructional mej

to meet diverse student needs and learning preferences? 1.05
ST3Are students given access to resources, facilities, and academic placement depen
individual talen, skill and interest? 1.1
ST4Are acceptable standards for students' behavior, language, and dress nondiscrimi 1.1
ST8Do staff members communicate well and on a regular basis with staff members frg

other ethnic, racial, language, gendedisability groups? 1.33
ST12Are people at different job levels, paid or volunteer, treated with comparable resp 1.62
Staff Overall Average 0.97
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Table 48: MAE(Equitable SchoeEquity AuditSchool Climate/Environment

School Climate/Environment Average
SC7-Do all segments of the school community attend and participate in school events

including athletic, dramatic, service, PTA/PTO, etc.? 0.57
SCG6Are the people involved in planning school events and programs representative of
schoolcommunity by race, ethnicity, language, gender or gender identity, disability, ang
socioeconomic status? 0.71
SC4ls the code of student conduct applied fairly and equitably to all students? 0.76
SC10Are materials, notices, and other school communioatiailable in multiple language

Braille, or audio versions as required? 0.86
SC3Are special efforts made to achieve classroom integration when studesstsgseljate ir

the classroom (e.g. teams for contests, groups for instruction, or other fazlassobom
organization)? 0.95
SCZ1Do bulletin boards, displays, hall decorations, classrooms, and offices show diverg
students of varied racial, ethnic, language, gender or gender identity groups, and peop
disabilities in a variety of roles? 1
SC5Do school assemblies, special programs, and speakers reflect the diverse nature

school and larger community? 1
SC2Does the interaction of school staff with each other, students, and parents, convey

respect of people regardless of race, ethnilanguage, gender or gender identity, disabilit

age, religion, or socioeconomic status? 1.19
SC9Does the library/media center have recent visual, print, angbmnmaterials that

accurately provide information about diverse student groupadititnal and nostraditional

roles? 1.24
SC8Are school emblems, mascots, team names, and other symbols free from racial, e
language, gender or gender identity, or disability bias? 1.67
School Climate/Environment Overall Average 1.00
Table 49: MAE(Equitable SchoeEquity AuditAssessment Practices

Assessment Practices Average
AP4-Are all levels of classes, including special education, vocational education, gifted

education programs, and advanced courses comprised of studemsopitionately reflect

the diversity within the overall student population? 0.38
AP5-Is guidance and counseling provided to encourage all students to take higher leve

courses, particularly in the critical filter areas of Honors, STEM, AP, and IB cBurses 0.81]
AP2-Is all assessment data analyzed according to individual student progress as well a
disaggregated patterns and outcomes by race, gender, ethnicity, disability, socioecono

status, and geographic location? 1.05
AP3-Are assessment proceduesilable, whicaccommodate English Learners and stud

with disabilities? 1.38
AP1-Are multiple instruments used for student assessment, including performance mea 1.62
Assessment Practices Overall Average 1.05
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Table 50: MAE(Equitable SchoeEquity AuditStandards & Curriculum Development

Standards & Curriculum Development Average
CD11-Does the curriculum suggest ways to examine the perspectives and contributiong

people of color and women in every subject area, especially in Matheraifiesce, Social

Studies, History, and English? 0.52
CD13Are lists and descriptions of resources (e.g. community organizations, parent

volunteers, events, historical sites, etc.) provided to reinforce curriculum relevant to the
experiences ancbntributions of diverse cultural groups? 0.52
CD8-Do the curricula infuse culturally responsive information into instructional approac

and prepare students for a diverse society and workplace? 0.57]
CD7-Does the teacher use classroom lessoimgtease awareness and counter the past ¢

of bias and discrimination? 0.67
CD12-Are teachers encouraged to use and provide examples of materials produced by

people of color, and people with disabilities as part of the curriculum? 0.71]
CD5-Do recommended textbooks and other instructional materials reflect, as much as

possible, the experiences and perspectives of diversity among racial, ethnic, language,
religious and gender groups? 0.76
CD6-Are the teachers' classroom activities and exanquiigrally responsive according to

race, ethnicity, language, gender or gender identity, religion, and disability? 0.81]
CD2-Are all students held to the same standards? 0.9
CD4-Does the curriculum utilize print and ngnint materials that represent dige groups? 1.05
CD9-Are people with disabilities shown in the curriculum actively interacting with both

people with and without disabilities? 1.05
CD10s language used which does not stereotype people or groups? 1.24
CD1-Are all teachers involved iourriculum development to meet standards? 1.29
CD3-Are the policy and instructional modifications put in place when students are unab

meet the standards? 1.29
Standards & Curriculum Development Overall Average 0.88
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Table 51: MAECEquitableSchoolEquity AuditProfessional Learning

Professional Learning Average
PL6-Are translators or sign language interpreters available for participants in staff

development who are from particular language minority or disability groups? 0.19
PL7-Is contentraining offered to provide staff with curricular information and knowledge
multicultural print, nonprint, and human resources available to enhance educational eq 0.43
PL5-Are in-service opportunities offered to provide dialogues between pddikgrs,

administrators, teachers, support staff parents, as well as business and community lea

develop comprehensive strategies for addressing equity issues? 0.52
PL4-Are staff members trained to identify equity needs and to utilize instructiehbds to

meet the learning preferences of diverse students and groups? 0.62
PL8-Do staff members receive training in culturally responsive communication and grot
processes to increase their effectiveness in working with diverse populations? 0.67]
PL10-Are presenters and facilitators of-gervice programs representative of the gender,

racial, ethnic, and disability composition of the school system? 0.67]
PL2-Are relevant equity issues infused throughout all professional learning activities? 0.86
PL11-Is professional learning delivered in ways which model techniques and authentic
perspectives which are relevant to the diverse groups in the school community? 0.86
PL3-Are opportunities provided for staff at all levels and in all job descriptioobtain in-

service training regarding educational equity issues and concerns relevant to specific
populations? 1
PL9-Are critical educational issues addressed in ways that do not stereotype or stigmat
particular groups? 1.14
PL1-In order to ensurfiexible, heterogeneous, and integrated grouping within classes, a
teachers exposed to a variety of instructional approaches to meet differing learning pre|

and foster both competitive and cooperative skills? 1.35
Professional Learning Overall Average 0.76
Table 52: MAECEquitable SchoeEquity AuditOverall Summary

Equity Area Average
School Policy (SP) 0.75
School Organization/Administration (SOA) 0.87
School Climate/Environment (SCE) 1.00
Staff (S) 0.97
Assessment/Placement (AP) 1.05
Professional Learning (PL) 0.76
Standards & Curriculum Development (SCD) 0.88
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MAEC Equitable SchobEquity Audit Overall Summary

The MAEC Equitable Schodtquity Auditis a comprehensive audit tool that outlif@s

elements organized in seven equity areas. The average scores for the seven equity areas in the
audit, displayedn Table52, ranged from .75 to 1.05 on a scale frof@.0The two highest rated

equity areas were School Climate/Environment (1.00) and Assesd’lacement (1.05vhich

each equate to ANeeds | mpr o Vhe egeity aréas ratedtloivesty s o n
were School Policy (.75) and Professional Learning @Wg)i ¢ h f al | bet ween fNe
| mprovement 0 and t h eallarheeallectiveange bfesdoresgpn thenequityl a ¢ e
audit tool i ndicate that the District is soli
practice. The MAEC results suggest that RfalB room to grow in all seven of the equity areas.

Specific area of focus based on the MAEC resud®uldbeon the development of school

policies and procedures that support equity and take steps to ensure professional learning builds
staff capacity to address equity, diversity, and inclusion.
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Equity Audit Findin gs What are the gaps in practice?

The intention oPSD is to serve all studerttgough equitable educational practices. The

purpose of the PSD Equity Audit wasunderstand the equities that exist within thBistrict,

identify gapdan practice, and inform the development of systemic solutions to address the gaps.
Two essential questions guided the process of the audit and are addressed in the audit findings:

1. Are there patterns of inequity based on demographic factors that exist in the data being
analyzed?

2. What system practices or policies are helping/hindering equitable opportunity, access,
experience, and achievement for the student groups identified diatd®

Thesectiors belowprovidea summary of thgaps in practicand identifyareas wher® S D 6 s
intentions and impact do not alighhePSD Equity Auditdatarevealspatterns of inequity for
historically marginalized groups. The findings are organized bgdten equity areas of the
MAEC Equitable SchoeEquity Audit tool to make clear theystem practiceand policies that
serve to help oninder educational equity

School Policy

PSD does not, as of the writing of this repbgye an educational equity policy, equity action
plan, or a clear process for implementing and monitoring distici® equity efforts.While the
District has demonstrated a commitment tesaldents through a number equity focused
practices (i.e. Excellence & Equity Taskforce in 2016, Transgender & Gender Expansive Student
Policy) there has ndieen a clearly articulatedpmprehensive approach to establishing equity as
a foundatioracrosshe district AsaresultP SDO6 s e q uhaveogcureed ifpockets sane
schools in the distridiave implemented equity practices, while others have Tus is

supported by both the MAEC audit tool scordiafil e e d s i mp75an\a 8lpantstale) (
for the School Policy section, as well as the Inclusive PracticesaSsdtsment scores

indicating that key leaderships drivers are only partially in place (Communication &
Collaboration Structures: 3.67; Strategic Planning Model: 3.33).

Furthe, in the absence of a clearly articulated equity vision and educational equity policy, the
Di strict ds elpenilatggly netifative, rather thinasystematic and transformative.
Mitigative efforts are programs and initiatives put in placeesponse to identified inequities,

but often do not address the underlying institutional factors or root causes of the inequities
(Gorski, 2017 2020. The development and adoption of a comprehensive educational equity
vision andeducational equitpolicy are essential first stepsmmoving away from mitigative,
random acts of equity and towards a transformative equity appr@&ibseta goal of

developing and adopting a district equity vision @oticy in an effort teestablish equity as the

s y s t eumdatton during the course of this equity autitS D 6 s p developisgsando f
adoptingan educational equityoticy is described in more detar theVision, Beliefs and Goals
section of this report.

School Organization/Administraon

The SchooDrganization/Administratioequity area examines the organizational structures and
practices present in the district and school systems to support equity efforts. The overall score
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for this equity area on the MAEC audit tool was .87, indicating that thereecognized need

for improvement in organizational practices to support equity as a found&@aps in practice
evident in the PSD Equity Audit data include sysi®ide data practices to disaggregate,

analyze, and address data of demographic supgraevelopment of curriculum and

instructional practices reflective of the diverse populations and perspectives of the student body,
and the intentional and consistent involvement of diverse stakeholdstsool decision

making.

Theclear patterns ofigparity across demographic groups outlined in the Achievement Gap,
Discipline Gap and Opportunity Gap data, suggest that the systems in place for disaggregating,
analyzing and responding to dataquitiesrequirefurther developmentAcross all three ga

areas mentioned above, there is a higher risk for negative outcomes (Basic/Below Basic
academic performanceffice discipline referral QDR) and suspensions, underrepresentation in
advanced courses and overrepresentation in support sefeicksyorically marginalized
demographic groups. In conjunction with the quantitative data collected, the qualitative data
obtained through the Inclusionary Practices: Support for District Chang@&$&l§sment and

the MAECEquitable SchoeEquityAuditi ndi cat e that data systems
or fAneed i Migersiablishmenhand implementation of a distwicke data culture

that utilizes data for accountability purposes, but also to metmuedfectiveness of the overall
instructional program and identify inequities is essential to address this gap in practice.

Further, the quantitative and qualitative data summarized in the PSD Audit indicate the need to
develop systems for routine review and assessment of curricularsanattional strategies

(MAEC: .81), the equitable distribution of teachers (MAEC: .76), and the inclusion of diverse
stakeholders in the school planning process (MAEC: .Bhequalitative data from the

Inclusive Practices SeHissessment relative tarciculum instructionand stakeholder
involvement(Universally Designed and Culturally Sustaining Instruction: 3:2§h Quality
Materials: 3.88; Shared Power & Responsibility with Families: 3.48; Community Partnerships:
3.48) point to the need for imprement in organizational structures and capacity.

To begin to addressdtgaps in practice relative to School Organizatiaimiistration, a

framework for routinely collecting, disaggregating, and analyzing multiple measures of data, and
subsequently developing actions steps to address the data findings is vital. The Continuous
School Improvement Framework asserts that inramehange the results we are getting within

our schools, we have to first understand why we are getting the results and then change what we
are doing in order to get different resultuch a process would enable the district to take a
comprehensive Idoat organizational data (demographic, perceptions, school process, and

student learning data) to determine the best actions, programs, and processes to meet the needs of

all students (Bernhardt, 2018).

School Climate/Environment

The findings pertaining t&chool Climate/Environment indicated that general perceptions of
schoolclimate were positivewhile data collected to explore the Discipline Gap yields clear
disproportionality in school discipline practices across demographic grQgiiectively, the
gualitative and quantitative data reexdtihat there are gaps in practigdativeto ensuringan
inclusive and safe school environment for all learners in PSD.
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The Experience & Sense of Belonging Gap perception surveys administered to parents/families,
teachers and students across the district reveal overall positive feelings of school climate: 85%
positive, 91% positive and 75% positive feelingspectively.However, the Experience &

Sense of Belonging Gaqurvey data didevealsome disparity across demographic groups;

White parents/families andon-ED parents/familieseporedhigher levels of inclusiveness than
their historically marginalized counterpar8pecifically,Black parents/familieseported 49%
inclusiveness, compad to 67% inclusiveness reported by Wipigeents/families. Likewise,
parents/familiesrom ED backgrounds reported 60% inclusiveness compared to 67% by their
non-ED counterpartsThe differences in feelings of belonging and inclusivenessstdrically
marginalized groups wersupported by the ODR and suspension data in the Discipline Gap
summary. Both students and families of col@as well as students and families from ED
backgrounds perceiddower levels of respect and inclusiveness in PSD schddis.

guantitative data makeclear that the same groups weoasistently overrepresented@DRs

and suspensions across a fgaar period. Demographic groups with the most concerning levels
of overrepresentation in discipline data wBtack, Multi-racial ED, male, and students with

IEPs.

Furthercontextis provided to support the gap in practice relative to School Climalbe Equity
Literacy | msalydistofuhe 8tddent Qollelol Qonduct and PSD Educational Program
Policy documentsWhile the ELI did not note any explicitly discriminatory policies or practices

in the documents reviewed, they did identfgas that didot reflect the most recent research in

best practice, and mamintentionally contribute taccumulativenequity. Specifically, the ELI

indicated the need for sociaimotional learning and traurwaformed practice approaches to

replace approaches that are more punitive in natdeitionally, portions of the Inclusive

Practices: Selassessment data underscoreth@afd i ngs of t.lCemp&dnéy@arsl anal vy
implementation drivers for inclusive practices suclsasiatEmotional & BehaviorbFocused

Feedback & Evaluation (3.34) to support faculty in meeting the needs of all learners, and a range

of tieredSociatEmotional and Behaoral Supports & Intervention$.28) targeted to student

needs and supported by data practices are onl

Quialitative data collected from leaders within the District usindtA&C Equitable Schoel

Equity Audi and the Inclusive Practices Sadsessment suppdiie need for improvemeint

school climate practicesThe MAEC resultsn areas such agpresentation of diverse groups in
school event planning and participation (MAEC: .57 and, indgonjunctionwith the Inclusive
Practices results (Effective Communication with Families: 3.79; Shared Power & Responsibility
with Families: 3.48; Community Partnerships: 3.88pporting English Learners: 3)2iggest
thattraditionalleadership practices to fostérasg, diverse schoa@ommunity partnershipasre

only partially effective.

Staff

The overall score for Staff practices according to the restittee MAEC audit tool was .97 on a
0-2 point scalendicatinga gap in practice aritie ned for improvement.Two particular areas

of needsuggestedh the data were the inclusion of educational equity competency measures in
the performance evaluation process (.43) and the proportional representation of
racial/ethnic/gender/disability within the faculty and stafinposition (.48).Also evident inthe
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data werdheneed for targeted and continuous training of staff in the areas of understanding bias
(MAEC: .95), inclusive practices and beliefs (Core Understanding & Beliefs: 3.63:@lighty
PD: 3.25) and equitable hiring practices (Hiring & Onboarding: 3.31).

The District demographic data reinforces the qualitative data re3uiesstudent population is
about 74% White and nelBD, compared to thprofessional staff, which has remained about
98% to 9% White, over th last seven yearg he demographic data trends dejaict

increasingly diversstudentpopulationin contrast taanunchanging staff demographic.

Moreover, the results of the Faculty School Climate Survey support the MAEC and Inclusive
Practices: Selassessment results in suggesting a gap in practice for staff training and support.
The Faculty School Climatéurvey data reveals a lack of comfort among faculty relative to
facilitating conversations about current events and diverse pimmslas well as discomfort with
locating resources to support diverse learners

The data suggests that gaps in practice relative to staffing retpargoals focused on
equitable educational practiceqeifically, recruitment, retention and trainingfa€ulty and
staff fromdiversebackgrounds and/or those withm understandin@f inclusive practices
Such a focus would serve increase proportional representatafriaculty and staffelative to
student demographiand supporequitable larning outcomes for all learnerBurther,high-
guality professionallevelopment, paired with equifgcusedperformance evaluatigoractices
arealsoessential to closing this gap in practice.

Assessment/Placement

The equity area of Assessment/Placement earned the highest score of all equity areas assessed on
the MAEC tool forPSDThe overall score was 1.05, solidly
on the B2 rating scale.The highest individal component of the Assessment/Piaest equity

area washe use of multiple instruments/measures of student assessment (1.62). However,

practices to drive equitable and proportionate representation of students across programs and

course levels was ratémwest (.38) indicating a significant gap in ptatent practicesThe

MAEC data wereeinforcedby both the quarttive measures summarized in the Achievement

Gap andOpportunityGapdata, as well as qualitative perception data obtained in the Inclusive
Practices: Selassessment.

As previously noted, Achievement and Opportunity Gap data clearly illustrasdsvaed risk

for historically marginalized demographic groups (students of color and students from ED
backgroundsjor Basic/BelowBasic academic performance, underrepresentation in advanced
courses and programs, and overrepresentation in Special Education compared to their peers.
Qualitative school process data collected through the Inclusive Practiceas&stment

provides cordgxt for the gaps in achievement and opportunity predictable by demographic
groups. Data suggests thate followingstructures to support inclusive practices are only
Apartpabkcegoi nTi er e dColrom Blahningime (8.49, Acadéntic) |,
Focused Feedback & Evaluation (3.41), Social Emotional & Behavioral Focused Feedback &
Evaluation (3.34)Assessment Maps (3.41¢omprehensive, dafacused assessment and
placement practices are imperative to address the gaps in Achievem@uyyaortlinity for
historically marginalized studegtoups.
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Professional Learning

The equity area of Professional Learning earned the second lowest overall score (.75 on a O
point scale) on the MAEEquitable SchoeEquity Audit suggesting that this is a notable gap in
practice for PSD.Specific areas of concern are those related to building staff capacity to
enhance and infuse educational equity into professional learning (.87), training in the
identification of an instructional methods to address diverse populations (.62), and curricular
information and materials to support diverse students (‘3. MAEC results are substantiated
by the intersection of the Faculty School Climate Sudesy,which suggests lack offaculty
capacityto identify resources to effectively support diverse learrand, the Inclusive Practices:
SeltAssessmentesults. Scores for 8pporing EnglishLanguagd_earners 8.22, High Quality

PD (3.25), andUniversally Designed and Culturally Sustaining Instruction (3.25) yielded the
lowest three scores of the 27 areas assessed bichhgive Practices: Sessessment.

Similarly, scores in the areas of Adult Learning Culture (3.44) and Coaching/Men(@dig
suggestritical gaps in professional learning practices.

The data in this equity arsaiggests thatlearly defined structures and practicesgmfessional
learning focused on calibrating a shared understanding of educational equity as the foundation of
teaching and learning should be embedded into the digtidet planning. Closing the gap in
Professional Learning will require the creatioradfistrictwide adult learning culture and a
commitment to implementing culturally responsive and sustaining instructional practices to
improve learning outcomes for all students.

Standards & Curriculum Development

The kst of the seven equity areas i@andards & Curriculum Development, for which the

overall score was .88 on the MAEC audit todhis equity area addresses both the content and

process of the curriculum through an equity lens. Areas such as broad stakeholder involvement

in the curriculundevelopment process (1.29) and the use of instructional modifications to
support students who are unable to meet stand
i mprovement o range. However, other component
area were indicated as areas of concéfor examplethe component focused on the

examination of diverse perspectives and contributions of people of color and women in the
curriculumcontent and the component pertaining to culturally relevant resouraegforce

curricdum both earned a rating of .52 the 02 point scale of the MAEC audit. Likewise, the

audit results revealed a lack of culturally responsive information infused in instructional

practices (.57) and a lack of practices to increase cultural awareness and present counter

narratives to d@dress the effects of past l@aand discrimination (.67).

The MAEC results are supported by Behool Climate & Sense of Belonging survey data.

Both parents and students of color reported lower levels of inclusiveness than their counterparts.
One spedfic item on theParent/Family Engagement & School Climate Suasked

respondents to rathe effectiveness of the curriculum and learning experiences in teaching

students about diverse populations; White parents reported higher levels of effectivethess o

survey item than Asian, Black, Hispanic adlti-racialparents.By contrast, higher
percentages of parents of color responded tha
effectiveo in teaching eompacketo\Wrste paren@pB%ofdi ver s e
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White parents indicated slightly/not effective compared to 17.5% of Asian, 30.6% of Black,
21.4% of Hispanic, and 24% bfulti-racialparents.Data for the same survey item
disaggregated bgconomicstatus reinforcethe disparities in overall inclusiveness by
demographic group4.1.4% of families from no#&D backgrounds indicated the curriculum was
only slightly/not effective in teaching about diverse backgrounds compafegi8% of families
from ED backgrounds.

Whenexamining the same survey item from the Student School Climate & Sense of Belonging

Survey, overall only 56.6% of students respon
the curriculum and learning experiences reflected people from diverse tawnétgr 18.1% of all
student responses indicated t hkisaggredatingthes [ us u a

same information by demographic groupsgeals some disparities in perceptions of the

curriculum by demographic groups. Only 39.3% of Blattldents and 44.4% bfulti-racial

studmt s reported dwhithvsaignsidardly lawerrihar the allestudent group.
Conversely, 16. 6% of White students indicated
Asian, 30.4% of Black, and 25% Blulti-racialstudents.The Faculty School Climate Survey

data, as mvious described, also suggestack of diversity in the curriculum and instructional

practices illustrated by the lack staff comfort with identifying resources to support diverse

students.

Lastly, the result of the Inclusive Practices: Sedsessment underscore the gagguitable

Standard & @rriculumDevelopmenand clearly reinforce the Experience & Sense of Belonging

Gap datacollectedin the various perception surveyShe component of High Quality Matals

was rated a 3.88 artde component of Universally Designed and Cultyr@ustaining

Instruction earned a 3.2&ting the second lowest rating on the sedsessment tool. While both
scores fall in the fApartially in placed range
instructional practices was revealed as starial gap in practice and barrier to equitable

outcomes for groups of students based on the multiple measures of data analyzed in the PSD

audit process.
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Root CauseAnalysis: How did we get here?

The data findings of the PSD Equity Audit indicate that the educational outcomes and
experiences of students frdmstoricallymarginalized subgroups are not equal to the outcomes
and experiences tiieir dominant grougounterpartsThe term dominant grqurefers to
individuals whose cultural norms align with the majority group in a socretythis case a

school settingand who, as a result of their cultural match with the majority group, are insulated
by societal privilegeéLindsey, et al., 2009 There are patterns of underrepresentation of
historically marginalized students lmgh-level courses and advanced programs, and clear
patterns obverrepresentation of the same subgranspecial education programs, school
disciplinedata, and poor academic performanbecontrastthere are particular populations
(White and Asiarstudents and students from RBD backgroundswho are consistently
overrepresented in advanced courses and underrepresented in special educationgmdgrams
discipline data.

In order to begin to disrupt and address the patterimeqtiity, it is vital to understand the root
causes of the disparate outcom&ke disparities evident in the data are symptoms of various

root causes; it is essential to digeper into the systeopractices and structures to discover why
and how the patterns of disparities are reproduced before targeted solutions can be identified
(Hanover, 202M). A root cause analysis was conducted to identify possible factors driwing th
disparitiesand unequal outcomes among groupmbers of the District Equity Leadership

Team and other PSD educators participated in root cause analyses to investigate the inequities
revealed in the data and identify shtatm and longerm strategisolutions aligned to theot
causes.The following factors were identified as potential root causes of the disparate outcomes
in the PSD Equity Audit findings.

Capacity Factors

Institutional PracticesPolicy & Procedure
Bias (Implicit or Explicit)Factors
Longitudinal or Accumulative Factors
Climate & Learning Environment Factors
Intervention Factors

A

Capacity factors were identified most commonly as an underlying root cause of the inequities
revealed in the auditCapacity refers to faculty andast having the capacity (skill$raining,
supportsresourcesind systems) to effectively respond to the neeaddl tdarners.The

Culturally Responsive Curriculum, Pedagogy, and Leadership Analytissummarized within
the PSD Equity Audit supportldt capacity factors are an essential area of need to improve
outcomes for all studentsSpecifically, theresults of the Inclusive Practicésupport for District
Change SelAssessment indicate that PSD is in the beginning stages of implementing many of
the inclusive practices outlined in that assessment tokéwise, the MAEC Equitable School
Audit indicated that Profegonal Learning (.76) was the second lowest ratedcdrtee
comprehensive audifThis supports the identification of capacity blirlg as an essential factor

in addressing the inequities evident in the data.
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Institutional practices, such as policies, procedures, and common practices were also identified
as a common cause of outcodisparities. Existing practiceshat have been relatively

unexamined for long periods of tinlikely contribute to normalizing decisions based on implicit
bias and yield unintentional impacts on historically marginalized populatibmsMAEC

Equitable School Audit and the Equity Litkec y | nsti tut eds analysis of
Student Code of Conduct support the identification of institutional practices, bias, and
accumulative factors as root causésr example, the Student Code of Conduwlysis

revealeda punitive approactotdiscipline, rather than a more resedbelsed approach aligned to
traumainformed education and soci@imotional learninggEL) framework. The rootcause
analysissuggestedhat explicit and implicit bias factors, in the form of perceptual errors based
on limited understandings of cultural differences aodetalfactors also contribute to the

outcome disparities.

Longitudinal and accumulative factors, the series of small or isolated routine decisions that
appear sensible yet accumulate to disparpp®rtunity and access, were identified as a root
cause to the gaps in the da@aps in practice outlined in the equity area of School
Organization/Environment illustrate accumulative factors that reproduce ineduitgxample

of an accumulative factanight be recommendations or criteria requirements for advanced
courses that unintentionally limit access to historically marginalized groups of stuGévdsly
linked to accumulative factors are climate agarhing environment factar€limate factos

such as a lack afenseof belonging feweropportunitiedo participate in higHevel classes, and
a lack of representation in faculty and staff illustrate some examples of climate barriers for
historically marginalized student3he School Climate suey data suggests that students and
families from historically marginalized groups perceived less inclusiveness which aligns with
climate factors as a root cause of disparities.

The final root cause identified during the analysis was intervention fadtbrs.refers to both

the availability of relevant interventions and the appropriate use and implementation of
interventions for studentslable 26 above depicts the dispropartite identification of Black,
Hispanic, andMulti-racialstudentdor special education servigeBable 28 depicts over
identificationof males, ED studentand students from specific neighborhooaisdpecial

education servicesThis suggests thagiapsin the equity area of Assessment/Placement, coupled
with implicit biasandaccumulative factors may be yielding intervention issues whereby
historically marginalized students are incorrectly identified as having special education needs.
Interventon issue may also includeircumstances where students believed to reguip@ort
receive more restrictive interventions and less access to the general education curriculum than
their peers.The Inclusive Practices Sedssessmemtata supports intervention tacs as a root
cause of the data dipartites. Areas of need identified in thassdEsment that align to
intervention factors include the need to strengtbecalEmotional and Behavioral Supports &
InterventionsSupports for English LangigelLearners, antUniversally Designed and Qurally
Sustaining Instruction.

60



Pennsbury School District Equity Audit Report April 2021

Vision, Beliefs and Goals Who do we want to be?

The PSDis committed to fostering an inclusive educational environment that understands,
respects, and embraces individual defeces as assets that serve to enhance our school
community. Educational equity the practice of distributing resources, access, and opportunity
based on fairness and justice regardlesaad, ethnicity, color, age, religion, gender, gender
identity, gender expressiolsexual orientation, languageisability, or socieeconomic status

will serve as the foundation of all decisioraking to ensure equitable outcomes for every
learner.

PSDbelievesé

1 Caring supportive relationships, feelings of belonging, and social emotional development
are foundational to healthy identity development and meaningful learning.

1 All students deserve access to and opportunity for academic excellence and positive
identity devéopment in school.

1 Culturallyrelevant curricula, universally designed instructional practices, and diverse
extracurricular programs foster academic success, strong character, positive identity
development, and civility in all of our students.

1 Facultyand staff composed of diverse backgrounds and talents are essential to supporting
culturally responsive instruction and practice.

1 Strong supportive familyschool and communitgchool partnerships are essential to
student success and an inclusive edooatienvironment.

1 Learningis a lifelong process and intelligence can be developed through effort and
perseverance.

1 Self-awarenescritical reflection of system processes, and data driven practices are
essential to growth and accountability.

The equity vision and belief statements above
equity for every learner. The District has taken clear steps to establish equity as the foundation

of educational practice amtkcisioamaking During the summeof 2020, PSD developed and

hired a cabinet level administrative position, DirectoEqtity Diversity, and Educaticio

guide the districtds equity wor kBelawnigla i dent i fy
summary of the 2020021 FSD Educatioml Equity Goals and progressade thus far to reach

the goals outlined.

20202021 FSD Educational Equity ®als
1. Establish Equity Leadership Teams
2. Professional Developmentransformative SEL & Cultural Competence
3. Complete arEquity Audit & Strategic Plan
4. Approve an Educational Equity Policy
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Equity Leadership Teams

The first goal of the district was to ensure broad stakeholder involvement to elevate the voices of
historically marginalized groups and ensure equitable represent@tiomg the 2022021

school year, district Equity Leadership Teampmposedf a diverse group of students,

parents, faculty, staff, administrators, and community members was establishiatdl by the

Director of Equity Diversity, and Educati@a guide he work of the PSD Equity Audit and
Educational Equity Policy developmenthe District Equity Leadershipebm participated in

learning sessions focused on understanding bias and racism, defining equity and equality, and
understanding the data collectadie PSD Equity Audit. The District Equity Leadership Team
collaboratively developed the PSD Equity Vison and Belief Statements, identified strategic goals
areas and contributed proposed PSD Educational Equity Policy.

A subcommittee othe DistrictEquity Leadership &am, aFamily & Community Engagement
Team formedin the fall of 2020 with the belief that strong, supportive farsghool and
communityschool partnerships are essential to student success and an inclusive educational
environment.The Family & Community Engagement Teaonsisted of approximately 25
stakeholdersstudents, parents, faculty, staff, administratSc)ool Boardand community

member¥ and served to identify barriers to family engagement and set priorities to support
improved familyschool partnershipThe Family & Community Engagement Team was
instrumental in developing tiearent/Family Engagement & School Climate Suraeg

reviewing the survey results to determine priorities areas to support equitable engageatient for
families. The team identified building relational trust and family capacity to navigate school
supports as two areas of priority to improve family and community engagement for historically
marginalized groupsAlthough there is much work to be dotiee collective efforts of the

District Equity Leadership Team and the Family & Community Engagement Team have already
made great strides to address the gaps in practice outlined in the School Climate/Environment
results of the PSD Equity Audit.

In addition to the teams noted above which focus on broad family and community involvement,
an Equity Hiring Team, a MulTiered Systems of Support (MTSS) District Team, a SEL

District Team, a Professional Development Equity Team ,aa@urriculum Equityfeamformed
within the District. Each team establisifedusedon a specific component of the school district
system through an equity len§he various teams meet regularly to review data, assess
institutional practices and plan strategic steps to stigoiity for every learnerfigure 11

below illustrates the interconnected nature of the various equity leadership teams to establish
equity as a foundation of PSD decisimaking.
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Figure 11: Equity Leadership Teams

PSD Committees to Establish Equity as a Foundation

MTSS District
Implementation Team

7 N
S

Hiring Practices

I Equity Leadership Team

Family Engagement Curriculum

Equity Leadership Team Equity Leadership Team

Professional Devepment

Professimal developmenfiocused on transformative SEL and cultwainpetence was the

second equity goal established for the 2@PQ1 school year. Transformative SEL refers to the
procesf building teachédrstudent relationships grounded in the acknowledgement of
similarities and differences concerningeapower, and privilegeThis process is necessary to
promote the development of all students, especially those who have beendtigtoric
marginalizedJagers, 2018 This approach to SEL involves building the cultural competence of
adults and students to ensure that the diverse backgrounds and experiences of all students are
honored as relationship and rapport are built within classso

All faculty and staff have participated in six to eighguiredhours of professional development
focused on transformative SEL, cultural competence and inclusive practices aw/fitigeof

this report. Furthemore approximately 120 facultgre participating in professional learning
communities focusdon cultural competence and/or SEL as a part of the professional evaluation
process.Before the end of the 2022D21 school year, twadditionalrequiredprofessional
developmensessions wilbe provided, as well as optional learning opportunities to increase
cultural competence and inclusive practice.

In May of 2021, PSD will kick off a new Pennsbury Partnerships of Diversity (PoD) professional
learning certificate program. The PennsbRop program is a series of optional professional
learning courses available to all fagu#ind staff designed to buitpacity in cultural

competence and inclusive practices, as well as foster a culture of adult learning throughout the
school district. Tie Pennsbury PoD program will offer a variety of courses annually to ensure
that cultural competency is a continued professional development focus throughout the system.
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Equity Audit

The completion of a comprehensive equity audit and development of a strategic plan for equity
was the third goal identified. This report outlines the PSD Equity Audit process and findings.
The recommendation section that follows will outline the stratggal areas andécommended
action steps to address the audit findings.

Educational Equity Policy

The final goal for the 20202021 school year was to develop and adopt a district equity policy.
School Board policies serve as local legislation to whioh $chool district is held accountable.
Establishig an educational equity Schoob&d policy is an essential step in systematically
embedding transformative equity practices into the structure &f3Be Throughout the 2020
2021 school year, the Dirter of Equity, Diversity and Education has utilizdhe Pennsylvania
School Board Association (PSBA) Educational Equity Poticgading for Equity Guidén
collaboration with PSD administration and the membetheDistrict Equity Leadership aen

to drafta comprehensive educational equity pofayPSD.

PSBA provides a detailed users guide that outlines the components, content, and action steps
needed to develop an educational equity policy that frames equity as the foundation of all district
opemtions and decisiomaking. The proposed PSD Educational Equtylicy (Appendix F) is
assignedtothe860Oper ati ons Policy section as it encom
system including curriculum, instruction, professional developmedgdiwplanning, family and
community engagement, and schodl i mat e 0 ( PHeE@dposeddblcRaitigulates

clear expectations and guidelines to establish educational equity as the foundation of the

Di st r i ct Glesartimeliaes and coraponsrfor equity audits, action plans, and updates

are outlined.The policy also states clear guidelines to direct and prioritize equity within the
district practice.The PSD Educational Equity Policy prioritizes the following guidelines in
accordancewitP SBAG6s recommendati ons:

=

Multiple Pathways to Success/High Expectations
Access to Equitable Resources

Welcoming and Inclusive Environment
Partnerships and Inclusion

Data Focus

Equity Lens

Cultural Proficiency

Workforce Diversity

Professional Development

= =4 -4 -4 8 -4 -2 -9

The proposed PSD Educational Equity Polgw vital step in addressing the needs identified in
MAEC Equitable School Audit tool School Policy sectidrhe proposed PSD policy is

currently under review by the PSD Board Policy Committee; it is anticipated that the Educational
Equity Policy will be approved the PSD Board of School Directors at a public meeting in May
2021.
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Discussion &Recommendations: What can we do differently?

Al't pays to | ook at lotpdpso rrteianli,t Viedstestope ldasgstitkil setsacr
into focus and helps you find your way thefelescopes are easy to find if you look for them.
And it often pays to look at trouble with a micrgseoNot to get intimidated by the amorphous
blob that could snuff out your dreams, but instead to look at the tiny component parts, learning
how it is constructed and taking away its pow@nce you realize howgts bui | t, you ca
with it.0

~Seth Godin

Although PSD has demonstrated an ongoing commitment to educational equity for several years
and has made notakdecomplishments and progress thus fae,gquity adit revealggaps in

practice. Clear patterns of disparity are evident across the system for historically marginalized
student groups compared to thé@minant grougounterparts.The patterns of dispéy suggest
that despite PSRridsongered efforisat @&l studentseane beneditimgs

equally from the existing educational practic&ack, HispanicandMulti-racialstudentsas

well as those with disabilities and from ED backgmsiconsistentlyunderperform on state
achievement tests, are underrepresented in advanced courses, are disciplined at higher rates, and
report less sense of belonging than tpekrs report Thesepersistent unequal outcomaesd
experiencegeflected acrosmultiple measures of datpoint to the need for systemic change

and a clear plan of action to prioritize the needs historically marginalized student groups.

In his1991 textSavage Inequalitiesdonathan Kozol describes the persistesqyunities in
education as two kinds of schoois:c hi | dren i n one set of school s
children in the other set o fScheatpolwieslasd praatioes t r a i
that intentionally or unintentionallyperpetiateinequityreproducesystemsf advantage base on

race, class, and other cultural factors, that benefit dominant groups and systematically

disadvantage historically marginalized grougso z ol 6 s wor ds il lustrate t
impact that educational inequity has on the lives of students and the moral imperative to ensure
opportunity and access for all studenElucational equity requiresdeparture from the
traditionalsystemthas or t s st udents i nt o HfAapdatramsformatios 0 and
to a system in which the fAequity tide |ifts a

A firm commitment to selawareness and direct action is needed to correct the systems and
strucures thateproduce racial, economic and gender disparities in outcomes and experience.
Based on the findings of the PSD Equity Audit and the current work taking place in the District,
the following theory of action and six stegic goals areas were déyeed.

Theory of Action

If PSDleads with cultural proficiency to implement a mutiered system of support with the
strategic use of data for equity and access built on a foundation of high quality core instruction
and professional learning, then PSD will reach the visiorieqtiity for every learner.
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Equity Strategic Goal Areas

Institutional Practices

High-Quality andCulturally Responsivinstruction
Inclusive School Climate

Learning Culure & ProfessionaDevelopment
Datafocused, Milti-tiered Systems of Support
Workforce Diversity

ouhrwWNE

The sectionshat follow describeeach of theig strategic goal areas and identifcommended
actions to enhance equitable educational practices across the District.

Institutional Practices

AEvery system is perfectly designed to get
~W. Edwards Deming

In an effort to address the gaps in progress identified in the equity areas of School Policy and
School Organization/Administration itisiperative that PSD establish institutiopahctices that
clearly define andenterequityas the foundation of all decisianaking. This requires the
District to ensure that the established vision and beliefs are calibrated within the school
community @ad a common understanding and commitment to educational equitygiesnad
district operations Subsequently? SDshould work to examine existing policies and practices
through the lens of the articulated equity visemadevelop institutional practices that setoe
disrupt inequity, rather than perpetuate equalghool systems that undergo paradigm shifts
away from traditional, onsizefits-all, compliance models andove towardransformative
approaches to teachiagd learninghat value differences as assets, expect andi@lan
variability, and universally design learning experiences btkalcycles of inequity in student
outcomes that sort students into tracks of privilegesamdrdination (Chardin & Novak, 202
Fritzgerald& Rice, 2020.

An essential factor in establishing effective institutional practices to enhance educational equity
is the continuous practice of critical sedfflection, both as individuals within the District as well

as the system as aale. Traditional school systemkeadership models&nd normsvere

designed during a historicaériodwhenpeople of color, individuals from los\@conomic
backgrounds, and even females, were openly excludedgublic schools (Khalifa, 2019
ChandleswWard, 2020).School leaderasho apply an antracism lens angractice critical self
reflectionhave the power toransformpoliciesand practics, which on the surface may appear to
promote equalityput ultimatelyprivilege some while subjugatirothers, into equitable systems

that meet the unique learning needs of all (B&eik & Noguera, 20L& halifa, 2019.
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The recommended actions belowtlineinstitutional practices to develop aquitylens
approachandensuresquitable opportunitgand access for every learner.

1 Communicate the PSD equity vision and calibeadéstrictwide understanding of
educational equity for the school community.

1 Adoptan Educational Equity Policy to outline the required processes of data analysis,
strategic planning, and accountability for the district settbols to enhance equitable
practice(see proposed PSD Educational Equity Policy in équtix B.

1 Establish a PSIEquity LensApproach decisiormaking potocol to suppdrequity as the
foundation andyuide district decisiommakingat all levels of thesystem.

1 Examine opportunity and access to high level cureé@d courses by demographics.

T Align administrative goal (district and building level) to strategic planning processes and
evaluate annually for accountability.

T Implement a process for amal buildinglevel equity analysis

1 Increase the capacity of the leadership team to assess and implement equitabés practic
through targeted and ongoing professional learning.

1 Maintain the District Equity Leadership/Family Engagement Equity Bdamelevate the
voice of historically marginalized stakeholder groups.

1 Establish Building Equityfeams and Building Equity Lead positicstseach school to
embed equitable practices throughout the system.

High-Quality and Culturally Responsivédnstruction

AAut henti c engagement begins with remembering
another. o
~Zaretta Hammond

The results of the PSD audit uncovered a gap in practice relative to Standards & Curriculum
Development.A lack of culturally relevant content and resources, as well as a lack of diverse
perspectives were communicated through the perception surveys, the MAEC audit, and the
Inclusive Practices SeHissessmentTeaching is a cultural activityatinvolves a series of
crosscultural interactionsentrenched in beliefs, values, assumptions and behatiatsake
place between teachers and studeanrtsl among studendigily (Gay, 2018 LadsonBillings,

1995 Lindsey et al., 2009).In order toreduce the persistent gapsachievement, opportunity,
discipline and experience for historically marginalized studefitaspects of the educational
system must be examined through a cultural lens.

Curricular materials and instructional practices that ignore culliffatences function as

institutional structures of inequifgr groyps of studentand perpetuate privilege for dominant
groupstudentsThey are designed to teach the mythical
minimal or no barriers (culturally, linguisally, economically, academically or otherwise) while
simultaneously excluding historically marginalized groups (Chardin & Novak, 2@1}he

other handgulturally responsive teaching (CRand universally designgqaractices empower

students sociallyemotionally, and intellectually by focusing on cultural differences sets$o

engage studentsaditionally excluded or marginalized in school settingggh-quality
curriculum entails designi,wigdowsaad ndsotpatala per i e
students benefit from the diversity that exists within sogi®imnsBishop, 1990)Curriculum
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should offer students the opportunity to see their culture and identities reflected (mirrors),
understand and learn about the cultures and expesaiothers (windows), as well as enable

students to enter into new worlds or experiences §lo@RT practices foster positive identity
developmenthile simultaneously providingccess tdigh-level achievement for all students

(Gay, 20181 adsonBillings, 199%. Teaching is an art that requires educators to build on prior
experiences and background knowledge, acknowledge multiple learning styles and develop
meaningful engagement opportunitiestEarning. CRT encompassesa@ithose foundational
components of good teaching, but goes further by acknowledging the power of cultural

experiences as cognitive scaffolddammond(2015)asserts that all teaching is culturally
responsive; the question to ask is, Aresponsi

CRT in conjunction with Universal Design for Learning (UDB)framework based dimm

instructional goals and flexible instructional practices to accommodate individual learning
differencesgcreats equitable learning experiences for all stud€¢G®ST, 20L.8). Both CRT and

UDLar e grounded in the beliefs that high expec
experiences are essential to learnifkgrthermoreboth approache®cus on kids over content
acknowl edge t hat t heexistandereateggenemtederdyaging 6 does n
learning opportunities basee student needs and assets (Hammaod5 CAST, 2018;

Chardin & Novak, 2021 In order to close the achievement gap and provide outcomes and
experiences that are more equitable, recommended that PSD implemeunttarally

responsive curriculurand universally designedstructional practiceas a tier one;zoresystem

of practice forall students.Belowis a list of recommended actions to address the gaps in

Standards & Curriculum Development.

T Conduct a comprehensive curriculum audit to assess the alignment of the written, taught
and assessed curriculum, as well as the district governance structures to ensure
implementation and monitoring of the curriculum through an equity lens.

1 Ensure alktdf have a firm understanding efjuitable education practices and receive
professional development BEL, CRT, UDL, antiracism instructional practices and
inclusion and believe that all students can be successful with appropriate levels of
support.

1 EstablishdiverseCurriculum Steering Committe@sd a ongoing proces® review
instructional material, methods and strategies to ensure that they are universally designed
(e.g. to determine accessibility and engagemneamd)culturally responsive.g. naterials
are free of biaand inclusive of diverse cultural perspectijves

T Increase the courses and content offerings that teach students about the contributions and
perspectives of diverse cultures.

1 Ensure thatDL, CRT, andinclusive practicarefoundationako educational
programming.lEPs and plans for English learners are designed to ensure access to the
least restrictive environment aedablestudensto progress effectively in the content
area of the general curriculum

1 Utilize the MTSS franework to analyze data and continuously assess the quality of core
instruction across all levels.
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Inclusive School Climate

fiPeople will forget the things you do, and people will forget the things yolBsayeople will
never forget how you madeh em f eel . O
~ Maya Angelou

An inclusive school climate and a culture that fostessrese obelonging are foundational to

learning. All students within the school setting should have access and opportunity for rigorous
learning and positive identity developmeiithe results of the MAEC indicate that School

Climate (1.0) across the PSD system has room for improvermaetExperience &ense of

Belonging Gap perception survayslicate that parents and students fioistorically

marginalized groups feel lower levels of inclusiveness than their dominant group counterparts.
Furthermore, the patt eachmesenentfdiscpline gndapportupityi n t he
data for minoritized racial, economic and ability groups suggest the need to address culture and
climate gaps in the school environment.

A school environment is composed of both the climate andreuli Sc hool c¢l i mate i s
peoplefeelCul t ure i s t he (Eabp& Krevogppleg0ld.oThdules, ng s o
policies, norms, curriculum, instructional practices, visual displays, and many other a$pects
theschool experienceommunicate messages abthe climate and culture of a schodlo

foster a truly equitable and inclusive school environment, a critical cultural lens must be applied

to all aspects of a school systemamely school environmerfCobb & Krownapple, 2019

Khalifa, 2019; Chardin 8Novak, 202}). Historically, school norms and practices have reflected

the dominant cultural groups v al u e s pofied ledavingahibse butsmaro the dominant

group to experience a lack of belonging and sense of marginality (Liretsay, 2009 Tatum,

2017). This equates to students from marginalized groups having to learn not only the explicitly
taught curriculum, but al so t o(imglieitaulegVakes and |
and expectations) of the dominant cultural grotigi{baie, 2015Chardin & Novak, 202)L

Enhancing equitable practices and fostering an inclusive school enviroregeimes aystem

wide commitment to recognizirandhonoring differences to achieve unconditional belonging

and positive identity devetmnentfor every member of the school community. her text

Biased Dr . Jenni fer Eberhardt explains that @ Whe
discrimination, so ironically an attempt at color blindness can lead to more racial inequality,

rather than less.Ignoring differences in cultural identity perpetuatesiigcipline and Sense of

Belonging Gaps by subordinating groups of students through compliance and assimilation to
dominant cultural norms.

In practice, this means schools and districts should strive for shared power and responsibly

between educators astudents, effective communication with families and developing strong
schootcommunity partnerships to elevate the voices of the students and familied. serv

AiLi stening as t he c o(Cabb&Krowmappte] 2019 Recogmzingradiab ns hi p
and cultural differences as assets ansuringoroportionate representation of historically

marginalized students and families in the decisi@aking process are essential to removing the

barriers to unconditional belonging and ultimately closing the bapvseen groupsin his 1972

text, educator, Haim Ginott stated,
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Al have come to a frightening conclusionam the decisive element in the classrodims

my personal approach that creates the climits. my daily mood that makes the weather.

As a teacher, | possess tremendous lgaoheer t o
a toll of torture or an instrument of inspiratiohcan humiliate or humor, hurt or hedh all

situations, it igny response that decides whether a crisis will be escalatedescdiated,

and a child humanized or dehumanized. 0

Ginottbds words are applicable to the classroo
level approach to fostering an inclusivasol environmentBelow are district level

recommendations for creating a climate that honors differences as assets andiegtablish
unconditional belonging as a foundational element of learning.

T Maintain aDistrict Equity Leadership/Family Engagent Euity Team to ensure
relativerepresatation of historically marginalized groupsptanning school events and
programs

T Annually aiministerperceptions surveys to assess school climate and sense of belonging
from stakeholdersstudents, parents, facultgndstaft.

1 Assessand revisehe Student Code of @duct toreflect restorative, trauma informed
practices.Monitor discipline data to ensure the Student Code of Cornslagiplied fairly
and equitably to alltadents.

T Adopt policies and procedures to implement researched based SEL anditreoirmad
practices for students in gradeslR. Provide professional development and training for
all faculty and staff in SEL and trauanaformed practices.

T Assess and plan acti@teps to increase the representation of all segments of the school
community who have access to attend and participate in school events including athletic,
dramatic, service, PTA/PTO, back to school night, etc.

1 Ensure materials, notices, and other sclecoaimunicatios areavailable in multiple
languages Establishtwo-way communication thaeflectsculturally responsive
dialogue.

1 Ensure that classrooms and library/media centers have recent visual, print, gumohihon
materials that accurately providgermation about diverse student groups in traditional
and nortraditional roles.

1 Establish stud# leadership groups/clubs X2 to support school culture and climate,
build understandingf cultural differencesand promote a sense of belonging for
historically marginalized groups.

T Establish a studemrogram to promote college and career readiness for historically
underserved student populations.

Learning Culture & Professional Development

iYou do nletan experetd belieeve in and do this work; you just need to be open, humble
and committed. 0
~Mirko Chardin & Dr. Katie Novak
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In order to foster more equitable learngryironmentseducators need to commitlif@long
learning, ongoing professional growth, and a continuous process-oéféettion. Key to
educational equity, is the intentional practice of identifying and removing barriers that prevent
students from learning (Khalifa, 2019; Chardin & Novab?2). The equity area of Professional
Learning was r at e-2pointgdcale, mdicatinghtteat tisAsta Signdicar area of
need for PSD.t is recommended that PSD establish a clearly articulated goal focused on
ongoing professional devgdment in cultural competency, cultural responsiveness, implicit bias,
explicit bias,antiracism educatigranduniversally designed instructionatactices.

Teachings a cultural activityooted in beliefs and behaviors that are largely subconscioase
implicit beliefs and assumptions oftegrge to preserve and transmit cultural systems over time
Educatorcultural beliefs render unconscioeducatobehaviorghateither affirm orsend

negative messages to students about their identity or gh#itisonBillings, 1995 Gay, 2018;
Hammoml, 2015; Stigler & Hiebert, 199&teele, 1997 Dr. Howard Stevenson (2014) coined
the phrase fAthe el ephant andmother do@atulturalessessore o mo t o
present in daily school interactions between teachers and students, as well as among students.
Stevenson explains thatking a colorblind approackgnoring or silencing conversations about
race or cultural differences, does not lessen or make those stressors invisible; irattesrses

the riskfor historically marginalized students for adverse educational experiences (Stevenson,
2014). Professioal learning that builds the cultural competence of the adults within the system
is a cornerstone of enhancing equitable practice.

In addition to ongoing and focused professional learning, meaningful feedbaekaundtion of
educator practices crucid. Effective teaching is a necessary condition for student success and
every student deserves access to quality teacMagzéno & Waters, 2009; Danielsd996.

A systemwide, equitable approach to higjuality instruction, supported by focused feedback to
improve educator practice will enable schools to disrupt the status quo and take action to ensure
all students have access to higlnality teaching and leamnj. Research indicates that effective
districts establish nonnegotiable goals for kigfality instructional practicand student
achievement Afor the district as a whole, for
the district ds, 200@a0learanstroctiochal yuals ceupled with effective

feedback enables schools to develop intentional and actionable goals toanpawasure

student learninglt promotes an adult learning culture where success is not measured by
perceived exp#ise, but instead by a commitment to continuous growtbvék, 2019 Chardin

& Novak, 2021).

Before educators can truly design instructional practices that meet the needs of all learners, an
acknowledgement that differences matter and an-assetd approach to teaching and learning is
essential.Ongoing professional learnipfpcusedfeedbackand effectiveevaluation paired with

a commitment to cultural competency and-aatism educational practiceasure that educators
examine their own beliefs, culture and values and how they impact student opportunity and
access to meaningful learning. &laminate inequities in in teaching and learnitigg following
action steps are recommended for PSD.

1 Clearly define time, resources, energy and personnel to align curriculum, instrantion

professionalearning across the districOutline a plan talelineate roles and
responsibilities to ensure ongoing and cohesive professional learning.
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1 Examine District structures, calendandcontract laguage to support high quality
professional development structures &nte.

1 Establish a 3to 5yearprofessional developmenycle to ensure continuity of focus
areas for high qualitgrofessional learning

1 Ensure that professional development offerings are guided byoetatitative and
gualitative)and student outcomes.

1 Establish @dicated professnal development tim® helpfaculty andstaff learn how to
use data to drive instructi@ndmonitor interventions.

1 Utilize theedwator evaluation process provide formbaand informal feedback specific
to meeting the academic, soeahotional and beavioral needs aftudents in inclusive
settings. Ensure ompetencies in educational equity are made an integral part of all
performance evaluations

1 Provideongoingtraining and pofessional development in SEL, CRIDL and anti
racism instructional praces.

Data-focused, Multitiered Systems of Support
AEqui ty i snadtisaproceseMiht acto mee want as the out come
~ Dr. Kevin Ahmaad Jenkins

The results of the MAEC audit i nRiactces(l®3 t hat
and School OrganizatioAdministration (.87) are areas for continued foclkore specifically,

it is recommended that PSD work to refine, build and support a disidetinfrastructure for

the implementation of MuHliiered Systems dbupport (MTSS).MTSS is a datalriven,

problemsolving framework to improve outcomes for all studerttselies on multiple measures

of academic, socis@motional, and behavioral data and a continuum of evideased practices

to match instruction totsdent needsMTSS is a thredieredframework (Appendix G) that

begins with a foundation of strong core instruction and universal supports followed by

intensified interventions matched to student needs bastt oantinuoususe ofdata and

progress monitoringPBIS, n.d-b).

The InclusivePractices:Support for District Change SeMssessmenttilized as a part of the

PSD Equity Audit is d@ool designed to help district teams satsess the effectivenessdadtrict
systemsand structures in fostering an effective MTSS fesrark built on a foundation ajDL.

The data responses from the Inclusive PracticesaSe#ssment suggest that PSD would benefit
from improved systems for data analyssking inventoryof evidencebasel interventions and
supports, delineated schedule structuaissyell asledicatedesourceso ensure fidelity of
implementation across all three tiers of the MTSS framework.
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Furthermore, a clearly establishedadetilture across the system wowldale educators to

examine the persistent disparities in the Opportunity Gdye PSD audit reveal pervasive

inequities in access to advanaamirses angrogramspredictable by race and economic status.

A recent examinat i ofaringsWwas ¢oi@licted to undetstand the impdst e
Algebra | course variatioran access to advanced level math and science coursedindings

of thestudy indicated that students were being tracked into lower level math courses, predictable
by race, economidatus, and disabilityTracking pattern datadicated that studentaho were
removed from the core curriculum track grldced in emedial variationsf Algebra I,
subsequentadlimited access to higlevel mathand scienceurriculum(McManus, 2019) In
response to the findings of this study, PSD reduced the number of math tracks at the middle level
from fourteen possible tracks to eight tracK#is self-reflective practice of collecting,
disaggregating and analyzing data to drive decigi@Ringis critical to ensuring equitable
opportunity and access for all learnemsd to closing the Opportunity Gap.

Dr. Amber Green said it pl aialTAN, 2008.gquiytsy i mp |
not a program, curriculum, or practiter aspecific group of studentbkewise,MTSS is a

general education framework that supports success for all leaffterMTSS framework

provides a datfocused lensnteaching and learning thainctionsas a lever for educational

equity. It connectBem h a r (2018dnuultiple measures of data approach with the CRT and

UDL instructional approaches to createomprehensivenulti-level prevention systeror

enhancing academic, behavioral and seembtional outcomes for all studerfitsm an asset
basedberspectivPaTTAN, 2018. Below are recommended actions steps that PSD can take

to implement datdocused, MTSS.

1 Increase the effectiveness of a distndtle data culture to identify and address
inequities, and to drive instructional decisions.

9 Utilize the District MTSS teamingrsicture to refine, build,rad support MTSS
infrastructure ttrict-wide.

1 Establish a distrievide MTSS and Inclusionary Practices position to build systee
continuity and fidelity of data practices.

1 Ensure the schedule {K2) allows time for interventions to be delivered across all three
tiers ofthe MTSS modelin additionto students being included in the inclusive general
education classroom.

1 Continuouslyexamineof all levels of classes, includirgpecial education, gifted
education programs, and advanced courses to ensure classes are composed of students
who proportionately reflect the diversity within the overall student population.

1 Evaluate tracking structures that perpetuate disparate outcoetkstable by race and
socioeconomic status.

Workforce Diversity
AiDiversitymay be the hardest thing for a society to live with, pedhaps the most dangerous

thingf or a society to be without. o
~ William Sloane Coffin
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The findings of the PSD Equity Auditustrate that there is an underrepresentation of diverse
groups in the composition of the faculty and staff compared to the overall student population.
The demographic data reveals that the student body is becororegand more diverse, while

the District workforce remains remarkably consistent. The Staff equity area of the MAEC audit
earned a score of .97; Hiring and Onboarding on the Inclusive PracBedsissessment earned

a score of 3.31. Collectively, thesults of the twdools in conjunction with the demographic

data signal the need to take focused actiondeotify and address barriers to the recruitment,
hiring, retentionanddevelopment of employees from diverse backgrounds.

A diverse teaching force is vital to improving learning and equitable education for all learners,

but especially true for historically marginalized studemszersity is a broad term that refers to

the wide range of characteristics that differentiatéviddals from one anothern the case of

PSD6s focus on diversity in the workforce, th
as race, gender, gender identity, economic status, ability, religion etc. as well as diversity of
experiences, perspives, and thoughtResearcl{Goldhaber, et al., 202€;jglio, 2017)suggest

thata demographic match beeen teachers and studeptsitively affects educational outcomes

such asattendance, discipline rates, test scof®gecifically,this points tahe need fomcreased
representation afcially, linguistically and culturallgiverse teachers so that minoritized

students are exposed to teachers of their same background.

While there is a clear need to increase the demographic diversity of thewetk enable

students to see themselves reflected in our schools and comnitusitgnportant to note that

this does not mean that only educators from diverse demographic backgrounds possess the
capacity or responsibility for ensuring the school sssa# historically marginalized student

groups. Educators with diverse experiences, perspectives and cognitive capacities also optimize
the Districtdés ability to implement cultural!l
to all studentgGay, 2018).

Recruitment efforts are a necessity of diversifying the workforce, but retention and development
of diverse candidatemrealso imperative.The onboarding and induction process for new hires
must involve supports that foster a sense of lgatanand inclusiveness, as well as build

capacity for culturally responsive practicoaching and mentoring of new hires is an essential
component of establishingcalture that values differences as assetssamnkes to retain new
hirescommitted to eqgity. Below are recommended action steps to identify barriers and develop
strategies for recruitment, retention, and development of employees from diverse backgrounds.

1 Increasehediversity facial, gender, linguistjaeligious, and other culturaentities)in
faculty andstaff to reflect the proportionatepresentation dhe student population.

1 Establish procedures and practices for recruitment of candidates wtanaretted to
educational equity andave culturally diverse backgrounds and/or experiences.

1 Ensure thatining criteria, recruitment, and selection for dilstrict employeesncludethe
assessment adhowledge, skill, and experience teaching in inclusive classrooms.

1 Establish procedurdge monitor facultyandstaff attrition and retention.

T Partner with colleges and universities, including historically BlatB(CUb& s ) i,nst i t u
to recruitdiversecandidates and candidates committeéducational equity

1 Develop programs within the Eirict to promote teaching as a career to existing students.
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Summary of Discussion &ecommendations

iWe shall overcome because the arc of t he mor
~Dr. Matrtin Luther King, Jr.

The goal of educational equity is to eliminate unequal student outcdrhes?SD Equity Audit

makes clear that tHeSD is committedto pursiing educational equity for every learndrhe
Districtds visi on an drediearly artictilated ih the recentadaptzon of o n a |
the PSD Equity Vision and Belief Statemeaisl PSD hasonducted a comprehensive, district

wide equity audit to identifand hold itself accountable ftre inequities that exist within the

district and its shools. Furthermore, the District has demonstrated a history of tatemsto

enhance excellence and equity for all studehliswever, it is possible to take the right steps in

the wrong wayand as a result welhtentioned efforts result in little aro impact on practice

(Cobb & Krownapple, 2019

Equity i s a (ROaNarnnael yo.g yGoodfi nabpspr oachi ng fAopportu
focus efforts and providengrangevi si on, whil e simultaneously e:
withamicroscpe 0 t o di smant | e i tperiinenttoembarkisg omrtbertopgp ne nt
journey towards educational equitwhile the PSD Equity Audit findings revealgaps in

practice throughout the systeinis important to acknowledge that identifgibarriers and gaps

in practice (the componen tsseptalfirststegodnyt he Di str
continuous improvement proced8SD has begun the processes of criticalrefléction and

deep learninghat foster courageous leadershipdquity.

Establishing educational equity as the foundation of aftri2t operations and practice=sjuires
continuously collecting, analyzing, and evaluating all aspects of the educational process through
an equity lensHammond (2015) notes that order to change the system, we must change
practices; in order to change practices; we must look inside and change ourEktvédata and
analysis inthe PSD Equity Auditevealed sistrategic areas for systems level improvement. It

is recommended thaté leadership team at PSD work to develop and monitor detailed action
plans to address each of the strategic goal areas in pursuit of educational equity. Additionally, it
is recommended that each action plan outlpecHic measureable indicators of pregs to

evaluate the effectiveness of the plans.

The PSD mission statememecognizes the valugf a diverse communitgnd notes the
importance of developin@ethical and critical thinkerfor life long success in a global socigty.
Educational equitys theethical andtollective responsibilityf educatorso ensure a sially
just educatiorand societyor each and every learnelt.is not an easy journey, but it is ttask
at hand, and tharc ofthe moral universe bends towards justice.
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Appendix

Term

Achievement Gaps
Anti-racism

Cultural Proficiency

Culturally
Responsive

Cultural Lens

Discipline Gap

Dominant Group

Economically

Appendix A: Definition of Key Terms
Definition
The academic disparities and/or differences between groups of stut

as indicated through variances in academic indicators such as test
grade point average agdaduation rates.

The work of actively opposing all forms of racism.

The level of knowledgéased skills and understanding that is require
successfully teach and interact with students and to work effectively
colleagues, families and communities from other cultulieequires an
ongoing examination and sekflection to challenge one's own cultur:
biases and understand the cultural perspectives and experiences o
others.

Theinclusion of students' cultural references in all aspects of learnil
school experiences and student engagement.

When school staff understands and honors the attitudes, values, nc
and beliefs of a culture, they are using a cultural feasgoes beyond
the superficial aspects of that culture, such as major holidays, mani
dress, foods specific to the culture, and family customs.

Patterns of differences in behavioral outcomes and types of discipli
responses acrosemographic groups.

Individuals whose cultural norms align with the majority group in a
society and who, as a result of their cultural match with the majority
group, are insulated by societal privileges

The term used to identify the poverty status of students, as defined
Pennsyl vania Depart ment-proifcde&dm

Disadvantaged (ED) eligibility data

Educational Equity

Educational Equity
Action Plan

Educational Equity
Audit

The practice of distributing resources, access and opportunity base
fairness and justice regardless of race, ethnicity, color, age, religior
gender, gender identity, gender expression, sexual orientation, lan¢
disability or socieeconomic status.

The steps education stakeholders instridt engage in to pursue equit

A comprehensive equity and inclusion benchmarking instrument th:
assesses a district's barriers to opportunity and progress towards
achieving the equity outcomes described in this policytaedlistrict's
Educational Equity Action Plan.

Educational services and contexts that are marginalizing for some
students and give greater access to other students to be academici

Educational Inequity successful.
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An intentional focus onssessing any inequitable impact the executic
of a program, practice, operation, decision or action may have on a

Equity Lens student or group of students.
Experience/Sense o Disparities and/or differences between groups of students, as indici
Belonging Gap through perception survey data of school climate and culture.
The range of characteristics pertaining to, and differentiating betwe
masculinity and femininity, i n

gender expressi on mternatdense of beihgu d
male, female, some combination of male and female or neither mal
Gender female.

Implicit and unspoken school and/or classroom values, rules and
Hidden Curriculum expectations.

Student populations who do not have the same opportunity at being
academically successful as their comparison group peers, and are,
therefore, at a disadvantagéhis has happened in the U.S. for a num
of reasons, which include but are not limitede¢agons of: race, incom

Historically religion, language, gender, sexual orientation, disability, behavior,
Marginalized national origin, and legal status.

The actions, attitudes or stereotypes that affect our understanding,
Implicit Bias actions and decisions in a subconscimasnner.

The complex and cumulative ways in which different forms of

discrimination (racism, classism, sexism and other aspects of ident

combine, overlap and fAintersec

which individuals simultaeously experience oppression and privileg
Intersectionality their daily lives interpersonally and systemically.

The verbal, behavioral, or environmental indignities, whether intenti

or unintentional, that communicate hostile, derogatory, or negati

prejudicial slights and/or insults toward any group or member of a ¢
Microaggression particularly culturally marginalized groups.

The standardaligned, comprehensive school improvement framewc

used to provide targeted support for all learnétrss rooted in
Multi-Tiered Systems upporting the fAwhole chil do,
of Support (MTSS) through academic, behavioral, social anabtional services.

A term used to describe genders that do not fall into the binary cate
Non-binary of male or female.

The disparities in the delivery of educational and extracurricular

opportunities, funding and other resourbesveen and among differer

student groups, leading to different academic, extracurricular, socia
Opportunity Gaps economic outcomes for students.

The systems of advantage based on race and supported by institut
policies and practices that benefit domihgroups and disadvantage
Racism subordinate groups.
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The process of identifying factors that drive specific gaps in service

unequal outcomes for groups of studerithis process supports schoc

in addressing the underlying causeshef gjaps, rather than focusing o
Root Cause Analysitonly the results that emerge in the data.

The quality and character of school life based on patterns of studer

parents' and school personnel's experience; it also reflects norms, (

values,nterpersonal relationships, teaching and learning practices ¢
School Climate organizational structures.

Process through which children and adults acquire and effectively &

the knowledge, attitudes, and skills necessary to unddratahmanage

emotions, set and achieve favorable goals, feel and show empathy
Social Emotional  others, establish and maintain favorable relationships, and make
Learning (SEL) responsible decisions.

The systems, institutions, policies and practices that perpetuate rac

disparities and serve to the detriment and harm of persons of color

keep them in negative cycle$hese systems, institutions, policies an

practices are not necessarily explinitnentioning any racial group, bt

work to create advantages for White persons and disadvantages fo
Systemic Racism  people of color.

Process of building teacheatudent relationships grounded in the

acknowledgement of similarities and differencesaaning race, powe

and privilege. This process is necessary to promote the developmet
Transformative SEL all students, especially those who have been historically marginaliz

The educational framework utilized to improve and optinezaehing

and learning for all people based on scientific insights into how hun

learn. The framework guides the development of firm instructional ¢
Universal Design for and flexible instructional practices that accommodate individual lea
Learning differences.
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Appendix B: Multiple Measures of Data

Multiple Measures of Data

Allows the prediction of Over time. Tells us:
tions/p o/ demographic What processes/programs
that best the 2 d;la |nd_kax‘r" different groups of
meet changes in t students like best
needs of all students. context of

Tells us:
If groups of students

the school

Tells us: are “experiencing

Student participation school” differently,

in different programs and

processes,

EMOGRAPHICS
B Tells us:
TR The impact of

Yoor b Enrollment, Attendance, Pacs |
U;"':m" Drop-Oul Rate demographic factors
SChOO! provesses Ethnicity, Gender and attitudes about the
show how Grade Level learming environment
dassrooms on student learning.

change.

sopmmy

SUOLEAIN ()
sol[og pue sanes
ooy Supueay jo suopdadig

Over time,
perceptions
can tell

us about
environmental
improvements.

Standardized Tests
Norm/Criterion-Referenced Tests

Tells us: Teacher Observations of Abilities
What processes/ Formative Assessments
" k hﬂ Trll\ us
ok, et A The impact of
for different groups ;
o DENT LEARNING student perceptions

of students with respect

to student learning. of the learning

environment on
student learning

Telks us:

'II;‘II\ us - Over time. The impact of the program on

x ;}g:‘:fx::ﬁ":}y:f student learning data student learning based upon

= & give information about perceptions of the program
BTG T student performance on and on the processes used.

different measures.

Bernhardt, 2018
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Appendix C: Student School Climate & Sense of Belonging Survey

202021 Student School Climate Survey (Grades-92)

Before you begin, please read the following information. You are being asked to complete this survey as part of a
Pennsbury School District Equity Audit. The information provided will help all members of the school community
(students, parents, and thaduéts who work at the school) understand how everyone feels about the school
environment. The results of the survey will be used to help us improve our school community for evasypoe.
respond to eacitem, focus on your thoughts and feelings basegiour own personal experience as a student at

your school.

There are no right or wrong answérshis is not a test! We just want to know how you feel. Your responses will
provide us with important information to help our school become even better.

All of your responses are completely anonymous; no identifying information (such as name, ID number, classroom
or survey ID) will be recorded with your answers.

All results will be reported to your school only in terms of how groups of students respofmi@dndividual
responses are never seen by your school.

The survey should take you approximatel§®minutes to complete.
Please try to respond to all items.
Which category best describes your Ethnicity/Race?

American Indian/Alaska Native
Asian

Black/African American

Hispanic

Multi-Racial

Native Hawaiian or Pacific Islander
White/Caucasian
Unavailable/Unknown/Decline

O OO 00O O0OO0OOo

What is your gender?

Male

Female

Other

Prefer not to answer

O O O O

Does your family speak a language other than English in the home?

0o Yes
o No

What grade are you in?

9th

10th
11th
12th

O O O O
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Do you receive free or reduced meals at school?

O O O o

Yes

No

| don't know

Prefer not to answer

April 2021

What is the highest level of education that one or both of your parents or guardians have completed?

O OO O0OO0OO0OO0OOo0OOo

Do you receive services or supports from Special Education programs?

0
0
0
0

Less than high school

High school

Vocational or trade school

Some college

College degree

Mastels degree

Doctorate or professional degree
| don't know

Prefer not to answer

Yes

No

| don't know

Prefer not to answer

Sense of Belonging:This section asks questions about you feel as a member of the school community.

Students at this school are friendly and respect me.

O O O o0 o

Always true
Often true
Sometimes true
Usually not true
Never true

Teachers at this school respect me.

O O O o0 o

Always true
Often true
Sometimes true
Usually not true
Never true

| feel like a valued member of my school community.

O O O oo

Always true
Often true
Sometimes true
Usually not true
Never true
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My teacheraind peers treat me with as much respect as other students at my school.

Always true
Often true
Sometimes true
Usually true
Never true

O O O oo

There is at least one teacher or other adult in school that | can talk to if | have a problem.

Always true
Often true
Sometimes true
Usually not true
Never true

O O O oo

| am included in extracurricular and/or club activities at my school.

Always true
Often true
Sometimes true
Usually not true
Never true

O O O oo

| feel comfortable being myself at this school.

Always true
Often true
Sometimes true
Usually not true
Never true

O O o oo

| feel proud to be a part of this school.

Always true
Often true
Sometimes true
Usually not true
Never true

O O o oo

The adults in this school model good examples of the values the school fgiaehespect and kindness,
advocating for others, embracing diversity, fairness).

Always true
Often true
Sometimes true
Usually not true
Never true

O O O o o
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People from different backgrounds (races, ethnicities, languages, genders, abilities, religiahsyrsstations,
and cultures) are treated fairly in my school.

Always true
Often true
Sometimes true
Usually not true
Never true

O O o0 oo

The curriculum and learning experiences in my school teach me about people from different backgrounds (races,
ethnicities languages, genders, abilities, religions, sexual orientations, and cultures).

Always true
Often true
Sometimes true
Usually not true
Never true

O O O o o

We value your voice and your story and want to hear more from Aswa follow up to the survey, there is the
opportunity to participate in small focus group interviews to help give more personal context and voice to the results
of the survey.Students o participate in the focus groups will be contacted by email invitation to participate and
additional information will be provided at that time.

If you are interested in participating in a PHS Student Focus Group, please complete the infdreato®nly
complete the information below if you wish to participate in focus groups.

Provide the information below if you are interested in participating in a PHS Student Focus Group to discuss the
School Climate Survey.

Last Name

First Name

Grade

School Email Address

O O O O
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Appendix D: Parent/Family Engagement &chool Climate Survey

PSD Family Engagement/School Climate Survey

Before you begin, please read the following information. You are being asked to complete this survey as part of a
Pennsbury School District Equity and School Climate audit. The infarmptovided will help all members of the

school community (students, parents, and the adults who work at the school) understand how everyone feels about
the school environment. The results of the survey will be used to help us improve our school cpfiomunit
everyone.As yourespond to each item, focus on your thoughts and feelings based on your own personal experience
with the school, as well as your perceptions of your

There are no right or wrong answérsthis is na a test! We just want to know how you feel. Your responses will
provide us with important information to help our school become even better.

All of your responses are completely anonymous; no identifying information (such as name or survey ID) will be
recorded with your answers.

All results will be reported to your school only in terms of how each population responded. Individual responses are
never seen by your school.

The survey should take you approximately®minutes to complete.
Please tnto respond to all items.

Background Questions

Which category best describes your Ethnicity/Race?

American Indian/Alaska Native
Asian

Black/African American

Hispanic

Multi-Racial

Native Hawaiian or Pacific Islander
White
Unavailable/Unknown/Decline

O OO O o o oo
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Which category best describes the Ethnicity/Race of your child?

American Indian/Alaska Native
Asian

Black/African American

Hispanic

Multi-Racial

Native Hawaiian or Pacific Islander
White
Unavailable/Unknown/Decline

O O 0O 0O o o oo

Does your family speak a language ottieem English in the home?

o0 Yes
o No

Does your child receive free or reduced meals at school?

o0 Yes
o No
o |don't know.

What school does your child attend? (If you have more than one child, select all schools that apply.)

Afton

Edgewood

Eleanor Roosevelt
Fallsington

Makefield

Manor

Oxford Valley

Penn Valley

Quarry Hill

Walt Disney

Charles Boehm
Pennwood

William Penn
Pennsbury High School
Village Park Academy

O OO OO O0OO0OOO0OOoOOoOOoOOoOOoOOo
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School Climate: This section asks questions about perceptions of the overall social and learningdflitinate
school.

To what extent do you think that children like going to your child's school?

Like a great deal

Like somewhat
Neither like nor dislike
Dislike somewhat
Dislike a great deal

O O O O o

How well do adults at your entthat leelpsschildrenteardi?l cr eat e a sch

Extremely well
Very well
Moderately well
Slightly well
Not well at all

O O 0O O o

How comfortable is your child in asking for help from school adults?

Extremely comfortable

Somewhat comfortable

Neither comfortable nor uncomfortable
Somewhat uncomfortable

Extremely uncomfortable

O O O O o

How fair or unfair is the school's system of evaluating students' academic progress/needs?

Extremely fair
Very fair
Moderately fair
Slightly fair
Not fair at all

O O O O o

How fair or unfair is the school's systemesaluating students' behavioral progress/needs?

Extremely fair
Very fair
Moderately fair
Slightly fair
Not fair at all

O O O O O
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Overall, how positive is your experience with the | ear.

Extremely positive
Somewhat positive

Neither positive nor negative
Somewhat negative
Extremely negative

O O 0O O o

SchoolFit: Thi's section asks questions about perceptions of
as issues of diversity and inclusion.

How well do you feelyourchdl6 s s chool is preparing him/her for his/he

Extremely well
Very well
Moderately well
Slightly well
Not well at all

O O 0O O o

How much of a sense of belonging does your child feel at school?

A great deal

A lot

A moderate amount
A little

None atall

O O O O o

How much does the school value the diversity of children's backgrounds?

A great deal

A lot

A moderate amount
A little

None at all

O O 0O OO

Given your childés cultural background, how good a fit

Extremely good
Somewhat good
Neither good nobad
Somewhat bad
Extremely bad

O O O O o

At your child's school, how well does the overall approach to discipline work for your child?

Extremely well
Very well
Moderately well
Slightly well
Not well at all

O O 0O O o
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How effective are the curriculum and learning activiiégour child's school in teaching students about people
from different backgrounds (races, ethnicities, genders, abilities, religions, and other cultural groups)?

Extremely effective
Very effective
Moderately effective
Slightly effective
Not effective agll

O O O O o

Overall, how inclusive is the | earning environment

Extremely inclusive
Very inclusive
Moderately inclusive
Slightly inclusive
Not inclusive at all

O O 0O O o

Family Engagement This section asks questions about the degree to whichidarinécome involved with and
interact with their child's school.

How often do you meet or speak with teachers or other adults at your child's school?

Almost never

Once or twice per year
Every few months
Monthly

Weekly or more

O O 0O O O

In the past year, how oftdrave you helped ouwir visited your child's school?

Almost never
Once or twice
Every few months
Monthly

Weekly or more

O O O O o

How involved have you been with a parent group(s) at your child's school?

Extremely involved
Very involved
Moderately involved
Slightly involved
Not involved at all

O O 0O O o

In the past year, how often have you participated in a fundraiser or other activity at your child's school?

Almost never
Once or twice
Every few months
Monthly

Weekly or more

O O 0O OO
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How effective i sincudingallfanhias (frdndvarioss bactigmundsiand groups) in school
events?

Extremely effective
Very effective
Moderately effective
Slightly effective
Not effective at all

O O O O o

How confident are you in your ability to make sure your child's school meetglyibdis learning needs?

Extremely confident
Very confident
Moderately confident
Slightly confident
Not confident at all

O O 0O O o

How confident are you in your ability to connect with other parents/families in the school community?

Extremely confident
Very confident
Moderately confident
Slightly confident
Not confident at all

O O 0O O Oo

Overall, how engaged do you feel with your childés schi

Extremely engaged
Very engaged
Moderately engaged
Slightly engaged
Not engaged at all

O O 0O O o
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Barriers to Family Engagement This ction will ask you to identify factors that can create challenges for
families to interact with or become involved with your child's school.

How big of a problem are the following issues for becoming involved with your child's school?

Not at all a prol#m Somewhat of a problem A big problem
Childcare needs 0 0 0
Access to technology 0 0 0
Transportatiofrelated 0 0 o]
challenges
How busy your schedule 0 0 o]
is
School staff seem too 0 0 0
busy
You feel unsure about 0 0 0
who/how to communicate
with the school
Theschool provides 0 0 0
little information about
involvement opportunities
The school is not 0 0 o]
welcoming to parents
School communication is 0 0 0
not available in the
language your family
speaks at home
You do not feel a sense ¢ 0 0 o]
belonging with your
child'sschool community
Negative memories o] o] o]
of your own school
experience
Your child does not want 0 0 o]
you to contact the school
You worry that adults at 0 o] o]
the school will treat your
child differently if you
raise a concern
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Appendix E: Faculty SchooClimate Survey

202021 PSD Teacher/Professional Staff School Climate & Equity Survey

Before you begin, please read the following information. You are being asked to complete this survey as part of a
Pennsbury School District Equity and School Climate Audit. The information provided will help all members of the
school community (studentsarents, and the adults who work at the school) understand how everyone feels about
the school environmenitThe results of the survey will be used to help us improve our school community for
everyone.As you respond to each item, focus on your thoughtsfeelings based on your own personal experience
with the school, as well as vy o (Depergiagon oy tole imthaschmdl your
community, some survey questions may not apply to your role. For example, questiorstéiat specific

classroom interactions may not apply to support staff. Please answer only those questions that relate to your role in
the school community.

There are no right or wrong answ&rthis is not a test! We just want to know how you feébur responses will
provide us with important information to help our school become even better.

All of your responses are completely anonymous; no identifying information (such as name or survey ID) will be
recorded with your answers.

All results wil be reported to your school only in terms of how each population responded. Individual responses are
never seen by your school.

The survey should take you approximately 10 minutes to complete.
Please try to respond to all items.

Background Questons

Which category best describes your Ethnicity/Race?

American Indian/Alaska Native
Asian

Black/African American

Hispanic

Multi-Racial

Native Hawaiian or Pacific Islander
White/Caucasian

Prefer not to respond

O O 0O OO0 o oo

What is your gender?

Male

Female

Other

Prefer not to respond

O O O o
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How many years have you been an educator?

0-5 years

6-10 years

11-15 years
15-20 years

20 or more years

O O 0O O o

How many years have you worked at PSD?

0-5 years

6-10 years

11-15 years
15-20 years

20 or more years

O O 0O O oo

Which building do you currently work in?

Afton

Edgewood
Eleanor Roosevelt
Fallsington
Makefield

Manor

Oxford Valley
Penn Valley
Quarry Hill

Walt Disney
Charles Boehm
Pennwood
William Penn
PHS East

PHS West

Village Park Academy
Central Office
Other

O OO OO O0OO0OO0OO0OOO0OO0oOO0OOoOOoOOoOOoo

School Climate: This section asks questions about perceptions of the overall social and learning climate of the
school.

How positive are the attitudes of your colleagues?

Extremely positive
Somewhat positive

Neither positive nor negative
Somewhat negative
Extremely negative

O O O O O
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How supportive are students in their interactions with each other?

Excellent
Good
Average
Poor
Terrible

O O 0O O o

How respectful are the relationships between teachers and students?

Excellent
Good
Average
Poor
Terrible

O O 0O O oo

How often do you see students helping each other without being prompted?

Always

Most of the time
About half the time
Sometimes

Never

O O O O o

When new initiatives to improve teaching are presented at your school, how supportive are your colleagues?

Excellent
Good
Average
Poor
Terrible

O O O O o

Overall, how positive is the working environment at your school?

Extremely positive
Somewhat positive

Neither positive nor negative
Somewhat negative
Extremely negative

O O 0O O o

Educating All Students: This sectiorasks questions about perceptions of readiness to address issues of diversity.

How fairly do students at your school treat people from different races, ethnicities, genders, gender identities,
abilities, religions, sexual orientations, and cultures?

Extremely well
Very well
Moderately well
Slightly well
Not well at all

O O 0O O o
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How fairly do adults at your school treat people from different races, ethnicities, genders, gender identities, abilities,
religions, sexual orientations, and cultures?

Extremelywell
Very well
Moderately well
Slightly well
Not well at all

O O O O o

How easy do you find interacting with students at your school who are from a different cultural background than
your own?

Extremely easy
Somewhat easy

Neither easy nor difficult
Somewhadifficult
Extremely difficult

O O O O o

How comfortable would you be incorporating new material about people from different backgrounds into your
curriculum?

Extremely comfortable

Somewhat comfortable

Neither comfortable nor uncomfortable
Somewhat uncomfortable

Extremely uncomfortable

O O O O o

How knowledgeable are you regarding where to find resources for working with students who have unique learning
needs?

Extremely knowledgeable
Very knowledgeable
Moderately knowledgeable
Slightly knowledgable

Not knowledgeable at all

O O O O o

If students from different backgrounds struggled to get along in your class, how comfortable would you be
intervening?

Extremely comfortable

Somewhat comfortable

Neither comfortable nor uncomfortable
Somewhat uncomfortde

Extremely uncomfortable

O O O O o
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In response to events that might be occurring in the world, how comfortable would you be having conversations
about race, ethnicity, gender, gender identity, ability, religion, sexual orientation, or culture with yours§tudent

Extremely comfortable

Somewhat comfortable

Neither comfortable nor uncomfortable
Somewhat uncomfortable

Extremely uncomfortable

O O O O o

When a sensitive issue of diversity arises in class, how easily can you think of strategies to address the situation?

Extremely easy
Somewhat easy

Neither easy nor difficult
Somewhat difficult
Extremely difficult

O O 0O O o

How easy would it be for you to teach a class with groups of students from very different religions from each other?

Extremely easy
Somewhat easy
Neithereasy nor difficult
Somewhat difficult
Extremely difficult

O O 0O O Oo

How comfortable would you be having a student who could not communicate well with anyone in class because
their home language was unique?

Extremely comfortable

Somewhat comfortable

Neither comfortable nor uncomfortable
Somewhat uncomfortable

Extremely uncomfortable

O O O O Oo
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Appendix F: Proposed PSD Educational Equity Policy

Section 800 Operations
Title Educational Equity
Code 832

Status From PSBA
Legal 1. Pol. 100
2. Pol. 103

3. Pol. 103.1

4. Pol. 105

5. Pol. 112

6. Pol. 113

7. Pol. 113.1

8. Pol. 114

9. Pol. 115

10. Pol. 116

11. Pol. 121

12. Pol. 122

13. Pol. 123

14. Pol. 124

15. Pol. 138

16. Pol. 142

17. Pol. 146

18. (Pending anticipatgublicy adoption)

19. (Pending anticipated policy adoption)

20. Pol. 218.1

21.(Pending anticipated policy adoption)

22. Pol. 250.1

23. Pol. 304.1R1 & 304.2R1 (Pending anticipated policy revision)
24.(Pending anticipated policy adoption)

25. Pol. 602

26.Pol. 603

27. Pol. 604

28. Pol. 917

29. Pol. 918

30. Pol. 104

31. Pol. 249.1R2

32. Pol. 235.1

33. Pol. 220

34. (Pending anticipated policy adoption)

35. Pol. 913

36. Pol. 253.1 (Existing Pennsbury policy added as cross reference)
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Pennsbury SchooDistrict Equity Vision Statement

The Pennsbury School District is committed to fostering an inclusive educational environment

that understands, respects and embraces individual differences as assets that serve to enhance our
school community.Educational equity- the practice of distributing resources, access and

opportunity based on fairness and justice regardless of race, ethnicity, color, age, religion,

gender, gender identity, gender expression, sexual orientation, language, disadoidip-or

economic status will serve as the foundation of all decistoraking to ensure equitable

outcomes for every learner.

Purpose

The Board adopts this policy to prioritize the principle of educational equity through the fair and
just allocation ofesources, opportunities and treatment of students based upon each individual
st ude nt ©he purs@t®fdeducational equity requires the continuous and collaborative
effort of identifying various aspects of district programs and operations in windideration of
educational equity shall be analyzed, incorporated and prioritized.

To facilitate educational equity for all, the district shall be committed to:

1. Promptly identifying and addressing barriers that cultivate achievement, opportunity,
disdpline and/or experience/sense of belonging gaps for students.

2.  Ensuring that a studentodos educational achi
by explicit or implicit biases.

3. The acknowledgement that potentially unequal learning needs asthatents require
equitable, not equal, distribution of resources.

Definitions

Achievement gapsshall mean the academic disparities and/or differences between groups of
students, as indicated through variances in academic indicators such as testrecks @it
average and graduation rates.

Anti -racism shall mean the work of actively opposing all forms of racism.

Barriers shall mean factors that block or hinder movement or progresBianmiers to
educational equity may include, but are nottedito, policies, administrative regulations and
practices; explicit and implicit biases; facilities; budgeted funds; curriculum and instruction;
personnel; class siz€ode of Conduct; and school climate.

Cultural competency shall mean an ability to iatact effectively with individuals of other
cultures.

Cultural proficiency shall mean the level of knowleddpased skills and understanding that is

required to successfully teach and interact with students and to work effectively with colleagues,
families and communities from other culturdisrequires an ongoing examination and self

refl ection to challenge oneb6és own cul tur al b i
experiences of others.
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Culturally responsive shall mean the inclusionoflsd e nt sdé cul t ur al referen
learning, school experiences and student engagement.

Educational equity shall mean the practice of distributing resources, access and opportunity
based on fairness and justice regardless of race, ethomlity, age, religion, gender, gender
identity, gender expression, sexual orientation, language, disability oresmriomic status.

Educational equity action planshall mean the steps education stakeholders in a district engage
in to pursue equity.

Educational equity audit shall mean a comprehensive equity and inclusion benchmarking
i nstrument that assesses a districtds barrier
equity outcomes descri bed i n tulyiAstionfPad.i cy and

Equity lens shall mean an intentional focus on assessing any inequitable impact the execution of
a program, practice, operation, decision or action may have on a student or group of students.

Experience/sense of belonging gaghallmean the disparities and/or differences between
groups of students, as indicated through perception survey data of school climate and culture.

Explicit bias shall mean the actions, attitudes and beliefs we have about a person or group on a
conscious leve

Gender, for purposes of this policy, shall mean the range of characteristics pertaining to, and

di fferentiating between, masculinity and f emi
gender expression whi ch ofbeind matkdesnale somer sonbds i
combination of male and female or neither male nor female.

Implicit bias shall mean the actions, attitudes or stereotypes that affect our understanding,
actions and decisions in a subconscious manner.

Inclusion shall mea engaging, valuing and respecting all groups (students, parents/guardians,
community members, administrators, instructional and support personnel and other education
stakeholders) and including all groups as essential partners in the education process.

Intersectionality shall mean the complex and cumulative ways in which different forms of
discrimination (racism, classism, sexism and other aspects of identity) combine, overlap and

Ai ntersecto with one anot her , tamebuslyexgenengcet he w
oppression and privilege in their daily lives interpersonally and systemically.

Multi -tiered systems of suppor{ i MT SsBall jnearthe standardaligned, comprehensive

school improvement framework used to provide targeted suppal fearners.It is rooted in
supporting the Awhole chil doé, whether an adva
behavioral, social and emotional services.
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Opportunity gaps shall mean the disparities in the delivery of educational and extiadar
opportunities, funding and other resources between and among different student groups, leading
to different academic, extracurricular, social and economic outcomes for students.

Racismshall mean the systems of advantage based on race andtedfgoinstitutions,
policies and practices that benefit dominant groups and disadvantage subordinate groups.

School climateshall mean the quality and character of school life based on patterns of students’,
parents' and school personnel's experieihedso reflects norms, goals, values, interpersonal
relationships, teaching and learning practices and organizational structures.

Universal design for learningshall mean the educational framework utilized to improve and
optimize teaching and learningrfall people based on scientific insights into how humans
learn. The framework guides the development of firm instructional goals and flexible
instructional practices that accommodate individual learning differences.

Authority

The Board icommitted to the provision of an equitable education system that reflects the
principles of fairness and justice for all students regardless of gender, race, ethnicity, socio
economic status, English learner status, disability and other characteristed], @&sthe
intersection of those characteristics.

Delegation of Responsibility

The Superintendent and/or designee(s) shall use an equity lens and quantitative and qualitative
data to assess systematically which students and/or student groappariencing the least
achievement, determine why, and target resources and efforts to address identified needs and
improve overall outcomes.

Each school employee shall be expected to conduct themselves in a manner consistent with the
principles of thigolicy and for fostering a school climate that is equity focused and culturally
responsive.Employees shall receive support in the form of training regarding cultural
competency, cultural proficiency, cultural responsiveness, implicit bias, explicitlnigs

racism, diversity and inclusion.

The Superintendent or designee shall establish Administrative Regulations to ensure consistent
implementation of this policy and equitable student outcomes.
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Educational Equity Audit

The Superintendent or signee(s) shall conduct an audit at least every three years to benchmark
educational equity in school and distiwide achievement and opportunities and inform the

devel opment of the Di s tThedEducadienal Equitypudieshadlnsi ve p
include, but not be limited to:

1. Equity Trends:an examination of district data across schools, programs and groups to
understand patterns of and differences in student equity.

2. Perception Survey Dataa series of surveys to stakeholders about climateireu
engagement and other school related practices.

3. Policy & Procedure Analysisa critical analysis of policies, procedures and processes
that may contribute to disproportionality.

4. Culturally Responsive Curriculum, Pedagogy and Leadersmpexamingon of
curriculum, instruction, and leadership practices.

Educational Equity Action Plan

The Superintendent and designee(s) shall deve
Action Plan every three years with clear accountability goalsraetdcs to address

inequities. The Educational Equity Action Plan shall be reflective of the voices of

administrators, teachers, staff, students, families and members of the community.

The Educational Equity Action Plan shall:

1. Embed equity practcéashr oughout the districtds educat.

2.l nclude equity goals and practices embedde
strategies.[1]

3. Ensure personnel performance observations encompass consideration of the expectations
and goals of this polic

4. Include action steps and accountability measures to raise the achievement of all students
while minimizing the gaps for historically disadvantaged student groups.

Educational Equity Update

The Superintendent or designeeqlsall annually provideraeducational equity update to the

Board that reflects the efforts undertaken and progress made to achieve the goals of this

policy. Based on the equity goals and activities set by the district, the educational equity update
may include data on:
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Stucents-

The following studentelated data shall be disaggregated and intersected by gender, race,
ethnicity, socieeconomic status, English learner status and disability whenever possible:

1. Enrollment of each school.

2. Achievement indicators.

3. Attendance and behavior indicatersuch indicators may include data regarding excused
and unexcused absences -ofischool suspension,-school suspension, alternative
education enrollment, the Office for Safe Schools Reports, expulsion and othdr schoo
discipline factors.

4. Opportunity indicators such indicators may include enroliment in gifted programs,
advanced placement classes, honors classes, career and technical education and
participation in extracurricular programs and activities.

5. Experienceand sense of belonging indicatersuch indicators may include school
climate and culture surveys and/or other experience indicators.

Administrators, Teachers and Staff

1. The race, ethnicity, gender and years of experience of support staff, tebafensgy
administrators and district administration.

2. Efforts to recruit, hire and retain personnel.

3. The ways in which professional development at each school is delivered through an
equity lens.

4. Efforts to embed cultural responsiveness into the cultm.

5. Efforts to implement mulitiered systems of support and universally designed learning
practices.

6. The ways in which district resource alloca

educational equityIncluding but not limited to curriculum andstruction, personnel
and staffing, facilities, and budgeting.

Note: Federal funds are intended to be supplemental and may not supplant state and local
resources.The use of federal funds should not limit the ability of districts to distribute resource
to achieve equitable studedtsitcomes.

Guidelines

Educational equity shall serve as the foundational structure upon which all aspects of the

di strictbés educati onal Asggsityfecumsed siructare ibassential a n d
to growknowledge and skills, provide necessary resources, include diverse voices, promote
accountability, implement effective practices, produce partnerships and address barriers to
learning and participationin the pursuit of educational equity for all studemistrict programs,
operations and functions shall be structured to prioritize the following guiding principles:
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Multiple Pathways to Success/High Expectations

The district shall provide multiple pathways to success in order to meet the nésglsiotrse
student body and shall actively encourage, support and expect high academic achievement and
excellence from each student.

All students shall be encouraged and provided opportunities to:[3][8][9][12][13][14]

1. Pursue their goals and interestsheut regard to biases and other barriers.
2. Enroll in challenging programs.
3. Participate in school activities and interscholastic athletics.

Access to Equitable Resources

Each student shall be provided equitable access to instructional matessaissments,

curriculum, support, facilities, highly qualified staff, teaching practices and other educational
resources and services that reflect an appreciation for the diverse cultural perspectives, identities
and needs of students and their familiestogtegically differentiating allocations as necessary

to remove barriers and improve
outcomes.[1][2][3][4][5][6][8][9][10][11][14][15][16][17][22][23]25][26][27][36]

Inclusive Environment and School Climate

The district shall strive to create a sews$ belonging and a welcoming, inclusive and {iias
school climate that values, reflects and is responsive to the diversity of the students, their
families and the community.[2][3][28][29][30][31][36]

Respectful and civil discourse and interactiom®ag all district leaders, staff, students, families
and community members shall be expected at all times.

Partnerships and Inclusion

The district shall welcome and empower students and families, including but not limited to,

families of color, lowincome families, individuals with disabilities, individuals whose first

language may not be English and other underrepresented groups, as essential partners in their
student 6s educational exper i e-makiag The distich o o | pl a
shall provide multiple and flexible opportunities for dialogue and engagement with families and
communities.[28][29]

In addition, the district shall include other partners who have modeled culturally proficient

practices, such as government agenciesprofit organizations, businesses, institutions of
higher learning and the general community in meeting equitable educational outcomes.
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Data Focused

To make informed decisions in the pursuit of educational equity, the districegsi@imatically
and strategically use multiple measures of quantitative and qualitative disttecand schoel
level data.Such data may include anecdotal information from teachers and staff, as well as
formally collected and reported datBata shall b disaggregated and intersected, where
feasible, based on available demographics.[32]

In addition, the district shall use multiple measures of quantitative and qualitative -avgdiect
and schoolevel data as the basis for equitable decision makingamighuous improvement.

Equity Lens

The district shall, as a continuous practice, review current and newly developed policies,
administrative regulations, practices, programs, procedures, professional development and
locally controlled budget allodans with an equity lensThe district shall be aided in this
process through the use of district established educational equity analysis and auditing tools.

Cultural Proficiency

The district shall provide instructional materials and assessnaewtgromote teaching practices
that reflect and are responsive to the diverse cultural perspectives and identities of students and
their families.

A

The districtdéds curriculum shall

Promote equity and respect.

Reflect the distinctive contributions apdrspectives of a diverse society.

Embed culturally responsive and universally designed teaching practices.

Provide opportunities for staff and students to develop and model cultural proficiency.

PwpNPR

Workforce Diversity

The district recognizes the benefitsa highly effective workforce that reflects racial, gender
and linguistic diversity.In the promotion of workplace diversity, the district shall strive to:[23]

1. Maintain an employment process that is free of discrimination and bias.[23][30]

2. ldentify andaddress barriers to the recruitment, hiring, retention, development and
promotion of district employees from diverse backgrounds.

3. Actively recruit and/or promote highly qualified candidates who are committed to
culturally proficiency and educational equit
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Professional Development

The district shall ensure the provision of professional development opportunities for
advancement of employeesd understanding and s
student s6 o pp o rAneqoityléens shal beeemiteddadcircad rafessional

development.

Professional development shall be ongoing, mandatory and foster the skills, knowledge and
beliefs to cultivate equity, including cultural proficiency, so@aiotional learning and mental
health tocreate a learning environment that is studmmitered and meets the individual and
diverse needs of students.
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Appendix G: Multi-Tiered Systems of Support (MTSS) Framework

A Multi-Tiered System of Support (MTSS) is a ddtaven, problemsolvingframework to
improve outcomes for all students. MTSS relies on a continuum of evitbaised practices
matched to student needs.

Three Tiers of Support

MTSS emerged as a framework from the
work conducted in public health
emphasizing three tiers pfevention.
Schools apply this model as a way to
align to academic, behavioral, social, SOME
and emotional supports to improve
education for all stude
to remember these tiers refer to levels of
support students receive, not to students
themséves. Students receive Tier 2
supports, they are not Tier 2 students.

portant

Tier 1: Universal Prevention (All)

Tier 1 supports serve as the foundation
for behavior and academics. Schools
provide these universal supports to all students. For most studerdsreh@ogram gives them
what they need to be successful and to prevent future problems.

Tier 2: Targeted Prevention (Some)

This level of support focuses on improving specific skill deficits students have. Schools often
provide Tier 2 supports to groupsstudents with similar targeted needs. Providing support to a
group of students provides more opportunities for practice and feedback while keeping the
intervention maximally efficient. Students may need some assessment to identify whether they
need thidevel of support and which skills to address. Tier 2 supports help students develop the
skills they need to benefit core programs at the school.

Tier 3: Intensive, Individualized Prevention (Few)

Tier 3 supports are the most intensive supports the soffecd. These supports require are the

most resource intensive due to the individualized approach of developing and carrying out
interventions. At this | evel, schools typical
need and to develop an iadiualized support plan. Student plans often include goals related to

both academics as well as behavior support.
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Key Components at Every Tier

Each tier has its own set of systems and practices, but some key components appear across every
level. Eaclof these features needs to be present in order for MTSS to be implemented with
fidelity.

1 Practices are based on evidence to be effective in a similar context with similar
populations.

T Practices are organized along a tiered continuum beginning with stnoregsal
supports followed by intensified interventions matched to student needs.

1 Data are collected and used to screen, monitor, and assess student progress.

1 Resources are allocated to ensure systems and practices are implemented with fidelity
over time.

Positive Behavioral Interventions & Supports (PBIS)
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